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The purpose of this study was to obtain attitudes of international
students toward university counseling services.

Specifically, the study was

designed to determine whether attitudes of international students toward university counseling services are affected by the variables of continent, number of
years in the United States, academic classification, age, sex, immigration status,
and previous experience with professional counseling.
The population consisted of 4,617 international students, of which 922
were contacted with 465 (50.4396) responding to the questionnaire representing 62
countries.

The International Student Attitudinal Counseling Questionnaire was

designed by the researcher and used to collect data.
Analysis of variance (ANOVA), percentages, mean scores, and standard
deviations were used for statistical analysis of data.

The nuU- hypotheses were

tested at a probability level of .05. To determine whether the samples met the
criterion of equality of variance, the researcher used the !.-test for homogeneity of
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variance, which was tested at the probability level of .1.
Based on the findings of this study, it was concluded that (1) neither
continent nor immigration status affected the respondents' attitudes toward
university counseling services, and (2) the number of years in the United States,
academic classification, age, sex, and previous experience with professional
counseling significantly affected the respondents' atittudes toward university
counseling services.

In addition, the !_-values for homogeneity of variances

revealed that variances for continents, number of years in the United States,
academic classification, age, sex, immigration status, and types of service students
used were homogeneous, and the diffrences were not statistically significant. The
f-value for homogeneity of variance for students' previous experience with
professional counseling was not homogeneous, and the differences were statistically significant.
The following recommendations were made for future studies:
1.

Future studies should be conducted in rural public institutions with

fairly large enrollments of international students.
2.

Future studies should be conducted concerning procedures to be used

for increasing international students' awareness of university counseling services.
3.

There needs to be continuing studies regarding international

students' concerns and the most effective ways for university counseling centers to
deal with them.
4.

Future studies should include variables such as marital status, major

field, grade point average, and socioeconomic status of the family.
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Chapter 1

INTRODUCTION

The presence of an increasing number of international students on
American college and university campuses presents several problems which should
be the concern of counselor educators as well as those concerned with student

mental health.

Making adjustments to college life is a common problem experi-

enced by many students entering a university, but it is especially difficult for an
international student. The difficulties are compounded by language and communication problems, adjustments to a new and different environment and culture, loss
of a familiar support group, establishment of social and professional relationships,
adjustments to a new educational system, and often financial concerns (Miller &:
Harwel, 1983).

Furthermore, some international students face additional stress

when their native country is in social or political turmoil.
Although international students represent distinct cultural groups, a
common problem all face is that they are away from their native country and living
in an unfamiliar environment. The daily tasks of working, studying, and interacting
in a new environment present several problems to any group of individuals who find
themselves in an unfamiliar setting.

The degree to which each individual

successfully adjusts to a new environment depends upon a variety of factors,
including individual ability, motivation, background, and previous experiences.
However, the availability of .support advisory and counseling services also plays a
critical role.

1
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Alexander, Workneh, Klein, and Miller (1976) stated that most counselors
in the United States are not trained to provide effective counseling to international
students.

This ineffective counseling stems primarily from the fact that most

counseling needs of international students are different and not well understood;
therefore, counseling services offered to international students are not adjusted to
their needs.
Walter (1978) concluded that most professional counselors are trained to
meet the educational, vocational, and personal needs of middle-class Americans.
There is little evidence that selection and training of such counselors facilitate the
counseling process with individuals from different racial, ethnic, socioeconomic, or
cultural backgrounds.

Additionally, international students possess values, atti-

tudes, and lifestyles that are different from middle-class Americans and can be
perceived as threatening to counselors. As a result, international students do not
participate in the use of the counseling services.

Furthermore, the American

Psychological Association recommended at their 1973 conference that counseling
of persons of culturally diverse backgrounds by persons not trained with such
groups should be regarded as unethical (Pedersen, 1976).
Tryon (1980) pointed out that there are several possible reasons that
students don't seek counseling at university campuses. One reason could be that
students view counseling centers negatively. Students may think that counseling
services do not meet their needs. Perhaps students don't take their problems to the
counseling center because they don't know enough about the services provided at
the counseling center or they have never heard of the services.
Another reason that students may not seek counseling is the stigma
attached to obtaining psychological and counseling help.

Students may be
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embarrassed to tell family or friends that they are seeing a counselor for emotional
concerns.

Furthermore, students who seek help for emotional problems may be

characterized as weak or disturbed.
Moreover, concerns about confidentiality and a negative view of helpseeking behavior may c_o ntribute to lack of use of counseling services, but lack of
knowledge about the counseling center services can be the main factor.

Few

studies have been conducted to determine the most effective ways of attracting
students to the counseling center.

More research needs to be conducted on the

most effective ways to bring different groups of students to the counseling center.
There needs to be a continuing study of student problems and the most
effective ways for counseling centers to deal with them.

But even the most

effective counseling programs cannot help students who are unaware of or
misinformed about available services.

Research should be directed toward

overcoming this problem.

Statement of the Problem
The purpose of this study was twofold:

(1) to examine attitudes of

int~rnational students toward university counseling services and (2) to identify any
significant differences between attitudes and variables such as continent of origin,
number of years in the United States, academic classification, age, sex, immigration status, and previous experience with professional counseling within the
population.

4

Significance of the Study

Counseling has been conceptualized as a one-to-one social learning
relationship (Gustad, 1953;

Robinson, 1950).

According to this view, the

counselor's and client's attitudes are one of the major determinants of their
behavior in the counseling situation (Tinsley, Workman, & Kass, 1980). It has been
argued that the client's attitudes may either facilitate or hinder the communication process and the effectiveness of counseling.
International students in the United States constitute a population with
its own special requirement for counseling services. However, because counseling
services are for students' use, it is important to know how students view them and

to determine students' attitudes of the counseling center and how variables such as
continent of origin, number of years in the United States, academic classification,
age, sex, immigration status, and previous experience with professional counseling
would affect the use of counseling services.

It is also important to study the

characteristics of students and their reasons for not using counseling facilities so
that more effective strategies could be constructed for meeting their needs.

HyPOtheses

In this study, the result was discussed in relation to the hypotheses and in

terms of the statistical data used.

This study examined (1) the attitudes of

international students toward university counseling services, (2) the identification
of any significant differences between these attitudes and help seeking and
variables· such as continent of origin, number of years in the United States,
academic classification, age, sex, immigration status, and previous experience with
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professional counseling. Because of these concerns, the following hypotheses were
tested:
Ho 1: There is no significant difference between students from four
sampled continents (Africa, Asia, Europe, and South America) and their attitudes
toward university counseling services.
Hoi There is no significant difference between students' number of
years in the United States and their attitudes toward university counseling
services.
Hof There is no significant difference between students' academic
classification and their attitudes toward university counseling services.
Ho : There is no significant difference between students' age and their
4
attitudes toward university counseling services.
Ho : There is no significant difference between students' sex and their
5

attitudes toward university counseling services.
Ho 6: There is no significant difference between students' immigration
status and their attitudes toward university counseling services.
Hoi There is no significant difference between students' previous
experiences with professional counseling and their attitudes toward university
counseling services.

Assumptions

The following assumptions were made concerning this study:
· 1.

International students expressed attitudes toward university coun-

seling services.
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2.

The survey instrument is assumed to be a realistic measure of

attitudes toward university counseling services.
3.

Selected groups of international students have responded truthfully

to the instrument.
4.

International students have interpreted each question similarly.

Limitations of the Study

The following limitations were acknowledged and were noted for this
study:
1.

Generalizations were limited to the graduate and undergraduate

international students enrolled at two urban universities located in Houston, Texas.
2.

Selected participants in this study were limited to international

students enrolled during the sum mer semester of 1984.
3.

Only one instrument was used to obtain data for this study.

4.

Selected variables were limited to continent of origin, number of

years in the United States, academic classification, age, sex, immigration status,
and previous experience with professional counseling.
5.

A low response rate was anticipated due to the lack of research

sophistication by students.

Definition of Terms

Several terms require definition to clarify their intended meanings in the
context of this study.
Attitude. A consistent, learned, emotionalized predisposition to respond
in a particular way to a given object, person, or situation.
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Counseling service. A service which provides a one-to-one relationship
between a pupil who seeks better understanding of self and/or his/her world and a
professional counselor skilled in the attitudes and techniques necessary to help the
pupil in the relationship achieve such an understanding.
Graduate student. A student who holds a bachelor's or first professional
degree (or equivalent) and is enrolled in a program leading to a graduate (master's
or doctorate) degree.
International student.

Anyone who is enrolled in college or university

courses in the United States and who is not a citizen of the United States.
Undergraduate student.
degree.

A student who has not earned a bachelor's

The term "undergraduate" includes all students in a bachelor's degree

program which requires at least four years but not more than five years of college
work and students in occupational or general studies programs which require one to
three years of college work and which are designed to prepare them for immediate
employment.
Urban university.

A university located in and serving the needs of an

urban community but not necessarily a municipal university.

Organization of the Dissertation

The dissertation is organized into five chapters. Chapter 1 contains an
Introduction, Statement of the Problem, Significance of the Study, Hypotheses,
Assumptions, Limitations of the Study, Definitions of Terms, and Organization of
the Dissertation.

A review of related literature is presented in Chapter 2.

Chapter 3 presents the design of the study. It includes the Description of Research
Design, Sampling Procedures, Data Gathering Instrument, Collection Procedures,
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and Statistical Analysis. Chapter 4 presents the results of findings derived from
analysis of data and Implications of the Findings. Chapter 5 includes a Summary of
the Study, Findings, Conclusions, Discussion and Implications of the Study, and
Recommendations for future studies.

Chapter 2

REVIEW OF RELATED LITERATURE

This chapter examines the literature relevant to this study. The review
is divided into four sections: (1) perceptions and attitudes of students toward helpseeking behavior, (2) students' preferences and expectations for counseling,
(3) problems appropriate for discussion by students at the university counseling
center, and (4) the effect of students' nationalities on the effectiveness of
counseling.
Literature regarding international students' attitudes toward university
counseling services was reviewed for evidence supporting or rebutting the present
study.

There seems to be a lack of literature· addressing international students'

attitudes toward university counseling services.

However, this chapter includes

literature directly and indirectly related to the present study.

Perceptions and Attitudes of Students Toward Help-Seeking Behavior
The purpose of this section is to review studies specifically related to
attitudes and perceptions of international students toward help-seeking behavior.
The researcher also examines related studies reported for American students.
Dadfar and Friedlander (1982) suggested that international students not
having experience with professional counseling perceive it as an untrustworthy,
inappropriate means for solving personal difficulties.

9

In this study, Western

-10
students (European and Latin American) had more positive attitudes than did
non-Western students (Asian and African). Number of years in the United States,
academic classification, age, and sex were not uniquely significant in predicting
attitudes. Country of origin and having prior contact with mental health treatment
were the most important determinants of their attitudes.

Foreign students who

were least concerned about the social stigma and invasion of privacy associated
with treatment were those who had received counseling help in their native
countries.
Form (1955) on the construction of a scale on attitudes toward counseling concluded that students with more favorable attitudes toward counseling
services had a greater number of contacts with the counseling center, indicating
that attitudes toward counseling change when direct experience with counseling
services is obtained. Small and shifting differences were found between counseling
attitude and subject major, grade point average, degree of activity in extracurricular activities, amount of high school counseling obtained, and socioeconomic level
of family.
In another related study, Goodman, Sewell, and Jampol (1984) studied
variables such as life stresses and social supports of college students which
contribute to students' decisions to seek psychological counseling. The participants
were students at a private southeastern university; 100 students were selected, 50
of whom requested services at the university counseling center and 50 of whom
were in the control group (volunteers). Subjects ranged in age groups from 17 to 27
years, with a mean of 19.73 years. Both males and females were studied, but they
did not differ on any of the variables.

Life stress was measured with the Life

Events Checklist. Social support was measured with the Network Size Index. Data
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were analyzed to determine which independent variables were associated with the
decision to seek counseling. For continuous variables, differences between seekers
and nonseekers _were tested with One-way Analysis of Variance (ANOVA).

For

categorical variables, the influence of a factor on the decision to seek counseling
was determined by Chi-square tests.

Counseling seekers were found to report

significantly lower GPA, less material aid, more stressful events, and less family
closeness.

Significant differences were found between the two groups in that

counseling seekers had more family history of seeking counseling and less often
spoke to their parents.
Christensen and Magoon (1974) pointed out that students would visit the
counseling center after they consult family and friends in case of emotional
problems. Faculty members, friends, and parents are first preferences of students
for aid with educational-vocational concerns. Sex differences were nonsignificant
on the ranking und~r either problem type.

Prior contact with a high school

counselor was related to students' later perceptions of the potential helpfulness of
help-givers which suggests the inadequacy and lack of influence of high school
counselors.
In addition, Webster and Fretz (1978) reported on 250 undergraduate
students representing three ethnic groups (Asian-American, black, and white
college students) to rank 12 help-givers for educational-vocational and emotional
problems. The ranking of the total sample of students showed parents as a primary
resource for assistance with educational-vocational problems. Similarly, the high
ranking of faculty members implies that students often view faculty members as
prepared to assist them with vocational problems.
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The rankj_ng indicates distinctly low preferences by students for residence hall counselors, community mental health services, the health center, and
private practice psychotherapists as help-givers, even for emotional problems.
Consistent with the Christensen and Magoon (1974) study, Webster and Fretz (1978)
found that ranking of the help sources by males and by females did not differ
significantly.
Similarly, Johnson (1977) surveyed the attitudes of 377 students toward
counseling at a predominantly black university. The result of this study was similar
to those reported elsewhere. The findings from this study indicated that students
would discuss their concerns with a counselor if they had vocational or educational
concerns. However, for personal adjustment problems, students did not choose to
seek help from the counseling center.
Jefferson and Mehrinfar (1979) obtained the attitudes of students toward
guidance and counseling services at Texas Southern University.

The population

consisted of undergraduate students in an advanced psychology course at Texas
Southern University. The responses in the instrument consisted of yes (positive
attitudes),

~

(negative attitudes), and undecided (no attitudes).

The questions

were concerned with how students felt about different guidance and counseling
services offered by the counseling center.
analyze the data was the Chi-square.

The statistical procedure used to

The results of the study revealed that

students felt the counseling center adequately provides assistance for registration,
personal counseling, educational counseling, help in improving study skills, community referral services, and financial, vocational, and family planning.
On the other hand, Sue and Kirk (1975) surveyed Asian-American and
non-Asian students to determine the usage of mental health services at a large
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state university. The results of this study showed that Asian-Americans underutilized the campus psychiatric services but significantly overutilized the counseling center.

Comparisons between Asian-American and non-Asian students

revealed that sex differences were a significant factor. Furthermore, many AsianAmerican students who may have more personal problems perceive the counseling
center as less threatening and as having less social stigma attached.

Since

educational and vocational problems are more acceptable, many Asian-Americans
use these as entrees for deeper discussions dealing with personal or emotional
issues.
Sue and Sue (1972) revealed similar results at the University of
California at Los Angeles and indicated that many Chinese-American college
students find it difficult to label themselves as having emotional problems.
Students tend to underuse psychiatric facilities on campuses when they encounter
personal problems. Rather, they often seek the less threatening services of campus
counseling centers with an educational or vocational orientation.
The Clifton, Weissberg, and Wood (1979) study involved the problems
students had, where students go for help, where faculty and residence hall staff
refer students, and for what kinds of concerns students choose to go to the
counseling and development center. The survey asked students to choose where
they would go for help from a list of 23 helping agencies and resources available on
the Northern Illinois University campus.

Faculty and residence hall staff were

given a similar survey except that their instructions asked them to indicate where
they would ref er students for help with each concern.
Results of the study indicated that students with academic or educational concerns would go or be referred primarily to their academic advisors as a
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source of help. Faculty and university offices are the second choice.

Students

with career related concerns would go or be referred to the career planning or
placement office or their academic advisors for assistance. For personal problems,
students tended to choose the campus ministries as their primary helping resource.
Faculty, however, would refer students with personal concerns most often to the
counseling and student development center (CSDC) and secondarily to campus
ministries and the mental health unit.

Residence hall staff indicated that the

CSDC is often their first referral choice.
Cook, Park, Williams, Webb, Nicholson, Schneider, and Bassman (1984)
surveyed students' perceptions of personal problems, appropriate help sources, and
general attitudes toward counseling. A sample of 738 students was selected from a
large !'lidwestern urban campus. Students were asked to identify whether each of
23 problem areas was a problem they were currently experiencing. Respondents
were also asked to check whom or what they would use as a source of help for each
of their problems.

Finally, they were asked to check whether they agreed,

disagreed, or were not sure about each of 18 attitudinal statements about
counseling.
citation.

The results of this study indicated some sex difference in problem
Fewer men (4196) than women (5296) reported problems of anxiety,

emotions (men, 3196; women, 4496), life changes (men, 2996; women 4196), career
choice (men, 2796;

women, 3996), and physical well-being (men, 25%;

women,

3596). Overall, students preferred to rely on themselves to solve problems; friends
and relatives were the second most preferred source of help.

Counselors

represen~ed the third most preferred source of help, especially for career choice
problems. Positive attitudes toward counseling were found by more than one-third
of the respondents. Most of the respondents (8396) agreed that counselors can be
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helpful with a variety of problems, and as many as 80% said they would see a
counselor if they thought their problems were serious.

There was considerable

disagreement with the following statements: that counseling is only for serious
problems (87% disagreed), that they were afraid others would find out if they
sought counseling (74%), that their problems would not seem serious to a counselor
(69%), or that friends or family would not like it if they sought counseling (81 %).
Attitudes toward counseling were generally favorable in nature.
Strong, Hendel, and Bratton (1971) compared students' views of counselors, advisors, and psychiatrists. Students perceived little differences between
counselors and advisors. However, they perceived counselors to be more friendly,
more polite, and warmer than psychiatrists, which suggests students are more comfortable with "nice guy" counselors. They perceived psychiatrists as being more
intelligent, decisive,. and analytic. Students also viewed psychiatrists as being cold
and rejecting.

As previous studies have found, counselors receive a vote of

confidence in dealing with educational and vocational problems, but psychiatrists
are seen as more appropriate resources for most personal concerns.
King and Matteson (1959) studied students' perceptions of their counseling center at Michigan State University. A rating scale was mailed to a random
sample of students, and comparisons of students' attitudes were made.

The

conclusions are listed· below.
1.

Students felt free to take their problems to the counseling center in

the following order:

(a) educational problems, (b) vocational problems, (c) social

problems, and (d) personal problems.
2.

Surprisingly, students who had visited their counseling center more

than five times did not show significantly greater freedom to take educational
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problems to the center than did students who have nqt visited the center at all. It
is possible that students with more than five visits for educational assistance feel
embarrassed to ask for further help.
3.

Female students felt freer to take their educational problems to the

counseling center than did male students.
4.

Freshmen and sophomores believed the center was the more appro-

priate place to take educational problems than did juniors and seniors.

5.

Students who attend the summer residential counseling clinic be-

lieved the counseling center was a more appropriate place to take educational
problems and vocational problems than did students who did not attend these
clinics.
Tinsley and de St. Aubin (1982) collected data from 136 undergraduate
college students indicating the relative likelihood that they would turn to seven
potenticll help-givers for assistance with career problems.

The result indicated

that students experiencing a personal problem would be significantly more likely to
seek help from a close friend than from a professional counselor. On the other
hand, students are significantly less likely to consult an instructor or academic
advisor than a professional counselor for assistance with a personal problem. The
mean scale score for professional counselors did not differ significantly from those
for a close relative, paraprofessional counselor, and a member of the clergy.
Moreover, for career problems in general, students indicated that they would seek
help from an academic advisor, close friend, or instructor rather than seek help
from a professional counselor. The mean ranking for professional counselors did
not differ significantly from those for close relatives or paraprofessional counselors.
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In a similar study, King, Newton, Osterlund, and Baber (1973) investi-

gated the perceptions of college students toward the use of counseling services.
They examined six variables which seemed to be related to different perceptions of
the counseling center. The variables studied were sex, marital status, academic
classification, living locations, problem type, and source of knowledge of the
counseling center. A questionnaire was sent to over 1,500 students in a midwestern
university. Some of the major findings are as follows:
1.

Females more than males, married students more than unmarried

students, and apartment dwellers more than fraternity and sorority house dwellers
indicated less embarrassment about seeking personal counseling.
2.

Married students tend to look for experience in a counselor, while

unmarried students believed age and sex of the counselor are more important.
3.

Freshmen tend to view counselors as giving advice, while seniors

tend to see counselors as helping one to understand oneself.
4.

Freshmen rather than seniors tend to see testing as useful.

5.

Seniors tend to see counselors more in a research role.

6.

Students seeking help for an educational or vocational problem as

compared to a personal or social problem would be less embarrassed, more likely to
tell parents about their counseling, and inclined to pref er the label "counselor" or
"guidance worker" to "psychologist."
7.

Students who had received counseling in the counseling center

tended to see counselors as strange in some way, but they would use the counseling
center for questions of academic major, for boyfriend and girlfriend problems,
trying to control behavior, and when having difficulty with courses.
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Schneider and Laury (1981) conducted a closely related study.

They

examined the use of counseling services among male and female Chicano, black,
and white community college students.

This investigation found significant

relationships between ethnic background, sex, and counseling histories reported by
community college students. A significant association emerged between females'
ethnic group and counseling experience. Compared to Chicano females, more black
and more white females reported histories of no counseling experience in college.
A greater proportion of female Chicanos, however, reported histories of counseling
for the combination of educational-vocational and personal-social concerns relative
to the proportions for black and white females.

The paralleled analysis for the

males was not significant.
It was noted that the sex by type of counseling history was significant
for blacks. For black students, more females than males claimed no counseling
experience.

More black males than females reported counseling histories for

educational or vocational problems. For white students the sex by type of college
counseling failed to be significant.
A somewhat similar approach by Cimbolic, Thompson and Waid (1981)
reported that black and white college students choose not to take their problems to
a counseling center and would prefer to solve their own problems.
students ranked self and friends as a source of help.

Black male

More students ranked

themselves first, then friends, for solving personal problems. For educational and
vocational problems, black males indicated a preference for friends and faculty
members over self. In addition, other findings in this study also indicate that racial
differences exist in participants' ranking of help sources.
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In 198~, Tracey, Sherry, Bauer, Robins, Todaro, and Briggs examined the
relationship between characteristics of students and counseling center program
descriptions and help-seeking attitudes.

A random sample of 175 undergraduate

students was selected and asked to respond to questionnaires regarding counseling
workshop descriptions. The counseling workshop descriptions were varied on the
type of workshop, attributional nature, and focus of effect; that is, whether the
program was geared toward internal self-change or toward the ability to
manipulate the external environment. Help-seeking attitudes of respondents were
examined using Logit-loglinear analysis with regard to three workshop description
variables, sex, and coping level of students. The results of the study indicated that
help-seeking attitudes were related to students' levels of coping and content of the
workshop offered. A positive attitude was associated with an interaction between
the attributional and focus of effect used in the workshop description.

Actual

help-seeking behavior was found to be a function of the interaction of the sex of
the students and the focus of effect used in the workshop description.
Tryon (1978) administered the Moony Problem Check List (MPCL) to 180
male and 163 female freshmen who participated in the orientation program at
Fordham University.

The problems endorsed by students who sought counseling

were compared with the problems endorsed by students who did not seek counseling. This study represents a further attempt to identify incoming freshmen who
will request counseling.
It was hypothesized that the responses of students who requested
counseling would differ from responses of students who did not request counseling.
The results showed that students who came for personal counseling, for vocational
counseling, and for test feedback endorsed similar numbers of problems and did not
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differ from students who made appointments but did not keep the appointments.
The findings revealed that females entering college reported significantly more
problems than did males.
In another study, Schneider, Laury, and Hughes (1980) assessed male and
female Chicano, black, and Anglo community college students' perceptions of 100
characteristics of six service-provider groups and the likelihood that students
would discuss nine problem areas with professional groups.

Chicanos and blacks

reported that they were more likely than were Anglos to discuss personal problems
with professional groups. Anglos may have a different (actually lower) likelihood
of seeking help from providers because they have been familiar with mental health
professionals long enough to know that counseling can hurt as well as help.
Another possible explanation for the greater willingness of Chicanos and blacks to
take personal problems to professionals would be that minorities experience more
difficulties and/or are more concerned about their problems.
There seemed to be a discrepancy on the findings reported by Webster
and Fretz (1978) and the Schneider et al. (1980) study. Webster and Fretz reported
no differences between the sexes or among ethnic groups in comparing college
students' preferences for help-giver sources. The present study suggests that both
sex and ethnic status, in addition to the specific service provider, influence
community college students' preferences. Furthermore, the study by Schneider et
al. (1980) showed that students preferred to consult psychiatrists and clinical
psychologists for the same types of problems more than counseling psychologists
who in turn were preferred more than were college counselors, high school
counselors, and advisors.

For educational and vocational concerns, students
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generally expressed a stronger probability of consulting providers other than
psychiatrists and clinical psychologists.
Carney, Savitz, and Weiskott (1979) collected data from two representative samples of 801 Ohio State University students to evaluate the university
counseling services and to indicate how likely it was that they would participate in
a variety of developmental workshops. The combined winter and spring quarters
indicated that 7.3% of those polled knew a lot about the services provided by the
counseling and consultatio~ service, 28.8% knew some, 35.396 knew a little, and
28.6% had no knowledge of these services.
Results of this study suggested that approximately 2496 of the respondents had used the counseling and consultation services.

Of the users, 34.496

indicated that the services had been very helpful, and 7.0% indicated that the
counseling services had not been at all helpful.

Students were inclined to

participate in workshops that assisted them in career planning, negotiating the
university system, and coping with financial and academic concerns. Students who
were more receptive to specific services tended to be younger and undergraduates,
to have a lower grade point average, to live in a residence hall, and to be black.
A relative study (Downey, Robyak, Sherrard, & Astley, 1979) was
conducted comparing five midwestern university counseling centers regarding
students' perceptions and usage patterns of the counseling center. Specifically,
four of the five universities sampled in this study shared a similar patern.

The

exception operated on a quarter system rather than a semester system. The results
clearly i11dicated that counselors hold similar perceptions of the initial and total
pattern of contacts.
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The data generated through this investigation suggest that ,..,--the pattern of
contact during the academic year begins with a moderately high number of initial
requests, peaking in the second month, and declining steadily until the end of the
semester. The second semester also begins with a large number of initial requests,
declines during the second month, increases again during the third month, and then
declines again (Downey et al. 1979).
Bosmajian and Mattson (1980) analyzed the utility of several variables in
discriminating between students who sought help at a university counseling center
(seekers) and those who did not (nonseekers) when the level of personal adjustment
was controlled.

The results of the present study support the hypothesis that

seeker/nonseeker differences interact with subjects' level of personal adjustment.
Additionally, variables traditionally associated with help-seeking attitudes and behavior, such as willingness to disclose and attitudes toward psychologists and psychiatrists, do not successfully discriminate between indviduals who
seek help and those who do not (when level of adjustment is controlled). Three
variables, alternate sources of help, counseling usefulness, and perceived severity
of help-seeker pathology, significantly discriminated seeker from nonseeker subjects.
Chandras (1979) states that Asian-American students who encounter
personal problems may hesitate to utilize counseling and mental health facilities on
campuses because they fear that the family, friends, and relatives may consider
them as emotionally unsound.

However, these students often pref er to go for

vocational-oriented counseling on the campuses because less social stigma is
attached to such action than mental health counseling.

Many Asian-American

students found it difficult to admit that they have problems -- social, emotional,
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and personal -- because they believe that the admission of social and emotional
problems may bring shame on them and their families.
Alexander, Workneh, Klein, and Miller (1976) observed that the foreign
student client often expects an authoritarian, supportive, directive role from the
therapist and may see the absence of these qualities as the therapist's lack of
concern.

Moreover, when the therapist and patient reject cultural differences

between them, they often reject each other as people. Yet our needs, the feelings,
and the vulnerabilities that we experience as people are the same the world over.
Cues are different, values are different, styles are different, communication
patterns are different; but the people are the same.
Fischer and Turner (1970) reported that persons who actually sought and
received help for psychological problems have more favorable attitudes than those
with no such professional contact. On the other hand, Calhoun and Selby (1974)
determined that individuals with more severe psychological disturbances, whether
self-perceived, role played, or psychometrically assessed, maintained more negative attitudes toward professional assistance.
Hudesman, Wiesner, and Waxman (1976) suggested that counseling
awareness and patterns of use among urban community college students differ from
senior college patterns. The subjects for this study were 792 students at New York
City Community College.

Each student was given a three-part instrument

requesting demographic information. The second part was to be filled out only by
students who had used counseling services at the college. The third part was filled
out only by students who had not used the counseling services. This study examined
three variables, sex, social isolation, and academic area, to see if there was any
relationship with counseling center awareness and use in an urban community
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college setting. Data with regard to sex and academic area were not found to be a
significant factor.

Data concerning students' use of counseling as a function of

their sense of social isolation were found to be significant.
Getsinger and Garfield (1976) examined perceptions of male college
students toward counselors, guidance counselors, and counseling psychologists. The
participants for this study consisted of 50 male undergraduates who lived in the
residence halls on a large midwestern university campus. There were 23 freshmen,
13 sophomores, 8 juniors, and 6 seniors.

The mean age was 18.96 years. Each

subject rated each of the three professional roles by completing a semantic
differential instrument with special instructions.
The results suggest that, although male college students do not consider
that the three professional roles differ in regard to value or power, they do
differentiate between them in regard to activity and as being more or less
appropriate as sources of help for a particular problem. Students were more likely
to bring problems related to occupational choice to persons titled counselor or
guidance counselor than to those titled counseling psychologist. Students seeking
insights into their personal strengths and weaknesses were more likely to turn to
counseling psychologists than counselors but were no more likely to turn to
counselors than to guidance counselors.

Counseling psychologists were seen by

these male students as a more appropriate source of help than counselors or
guidance counselors for the personal-emotional problem areas, and counselors did
not differ from guidance counselors on these problem areas.
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Students' Preferences and Expectations for Counseling
Parham and Tinsley (1980) measured students' expectancies about counseling by a 141-item Expectations About Counseling (EAC) questionnaire.

A

modification of this instrument in which the term "counselor" was replaced with
the term "friend" was used to measure students' expectations for a friendship
encounter. Comparison of students' expectations for the friendship encounter with
students' expectations for counseling revealed significant differences on 10 scales.
Respondents reported significantly stronger expectations that the friend would be
genuine, self-disclosing, immediate, and attractive.

In response, the subjects

reported a significantly stronger expectation to be open with the friend.

Conse-

quently, close friends seem to represent logical persons to turn to for help. In
contrast, the expectations that the counselor would be directive, expert, tolerant,
and trustworthy were significantly higher than those for the friend.
It should be emphasized, however, that the differences in the help-giver
accounted for 396 or less of the variance in expectations, with the exception of the
scale for attractiveness, expertise, directiveness, and tolerance.

The differences

on the expertise and tolerance scales would logically suggest that students should
prefer to see a counselor. The results of this investigation may be interpreted as
supporting the hypothesis that college students are most likely to turn for help to
someone they like and who will not try to tell them what to do. These factors may
be so important that the level of expertise of the individual will be largely ignored.
Tinsley, Workman, and Kass (1980) analyzed four factors related to
client expectations about counseling.

Factor 1 was personal commitment. The

ANOV A revealed that women have higher expectations of personal commitment
than do men. Loading most heavily on this factor were the client's expectations to
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be responsible, open, and motivated, to have an attractive counselor, to have a

counseling experience characterized by concreteness and immediacy, and to
experience a good outcome.

The scales loading highest on Factor 2 concerned

expectations that the counselor would be genuine, trustworthy, confront the client,
and that the counseling experience would be characterized by concreteness.

In

contrast to the previous two factors, Factor 3 appeared to have a more specific
orientation. Clients' expectations that the counselor would be directive, empathetic, and expert loaded highest on this factor. Scales with high loading on Factor
4 concerned client expectations that the counselor would be accepting, selfdisclosing, nurturing, and attractive. Although there was a tendency for women to
have lower expectations than men on this factor, the difference was not statistically significant.
Tinsley and Benton (1978) sampled 161 undergraduate students who
completed a questionnaire to measure their preferences for expertise, genuineness,
trust, acceptance, understanding, outcome, and directiveness.

In general, the

results suggest that clients see problems of vocational choice as most appropriate
for discussion in college counseling centers. Problems regarding college routine
and problems of ·a djustment_were seen as being relatively less appropriate.

The

research also indicated that the counselor is expected to be warmly interested in
each client, to be highly trained and expert, and to be confident of his ability to
help the client. The counselor is expected to be problem-centered on a personal
level, to be thoroughly prepared for each interview, to be at ease with the client
and his individual problem, and to maintain confidentiality.
In a later study, Tinsley, Brown, de St. Aubin, and Lucek (1984)
investigated the relation between expectancies for seeking help and tendencies to
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seek help from campus help providers, such as advisors, career counselors, clinical
psychologists, college counselors, counseling psychologists, peer counselors, and
psychiatrists. The sample of 236 undergraduate students was randomly assigned to
one of seven experimental groups or to a control group.

The short form of

modified versions of the Expectancies About Counseling Questionnaire (EAC) was
used to assess expectations for the seven helpers. This study replicates previous
findings that students' tendencies to seek help vary with the title of the help giver
and the type of problem for which help would be sought. It should be noted that
previous studies determined how students perceived potential helpers, but the
question whether students had significantly different expectancies for the alternative help givers has never been addressed. The present study indicated that certain
help givers are distinguishable from others on a number of expectancy dimensions.
The results revealed that students indicated a greater willingness to discuss
personal problems with a counseling or clinical psychologist, peer counselor, or
psychiatrist than with a college counselor. The help-seeking tendency was reversed
for vocational concerns.

The tendency to seek help for personal problems was

more predictable than the tendency to seek help for career problems.

The

tendency to seek help from a counseling psychologist was one of the most
predictable help-seeking tendencies.

Students expressed a greater tendency to

seek help from counseling psychologists which they viewed as people who would not
engage in much self-disclosure nor attempt to tell the client what to do.
The findings that students are as likely to seek assistance from a peer
counselor as from a counseling psychologist, psychiatrist, or clinical psychologist
for personal problems is consistent with the hypothesis advanced by Parham and
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Tinsley (1980). They observed a close relationship between students' expectancies
for a close friend and the attributes most preferred in a helper.
Tinsley and Harris (1976) investigated college students' expectations
concerning counselor expertise, genuineness, acceptance, understanding, directiveness, trustworthiness, and outcome. They found the strongest expectations linked
with scales measuring trust

(clients' attitudes and behavior), genuineness,

acceptance (counselor's attitudes and behavior), and counselor expertise.

The

students' scores on scales dealing with the counselor's understanding (ability to
empathize) and outcome (counselor's ability to help) were lower, indicating lower
expectations or greater pessimism in these areas.
Christensen, Birk, Brooks, and Sedlacek (1976) examined whether
students actually go where they speculate they will go with concerns they find
difficult or impossible to solve alone. Subjects were asked where they had gone for
help before coming to a university counseling center and to what extent they
expected the counseling provided by the university counseling center to be helpful.
Results of the chi-square indicated statistically significant differences between
subgroups.

Ratings of expected helpfulness for University of Maryland college

students with personal-social problems were compared to those with educationalvocational problems and revealed significant differences at the .05 .level.
differences were found for types of problems presented.

Sex

At both counseling

centers (University of Maryland and University of South Carolina), men and women
more or less presented equal proportions of educational-vocational concerns.
Personal-.s ocial concerns, however, were presented twice as often by women than
they were by men.

Clients with personal-social concerns differed from educa-

tional-vocational in terms of consulted help-givers

that

suggested

strong
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relationships between the perceived appropriateness of a particular help source and
the specific type of problem.
Clients at the University of South Carolina indicated that they initially
sought help from student friends for both problem types. University of Maryland
clients, however, indicated they consulted relatives for personal-social concerns
and clergy for educational-vocational concerns.

Statistical comparisons of the

rankings of consulted help-givers (by problem type both between and within
counseling centers) yielded highly significant differences.
Ziemelis (1974) examined the effects of two client-cognitive variables on
counseling process and outcome: client preference for a specific type of counselor
and client expectation of whether or not his preference will be met.

A 2x3

factorial design with 10 subjects per cell was used to show how initial counseling
interview process and outcome were affected by (1) assigning clients to either
more preferred or less preferred counselors, (2) giving clients either positive,
negative,

or

nonexistent

expectancy

inductions

regarding

their

counselor

assignments, and (3) congruence and incongruence between clients' expectations
and experiences.
The results revealed that more preferred assignment conditions received
more favorable ratings than did less preferred assignment conditions. Positive or
nonexpectancy conditions revealed a more favorable counseling outcome than did
negative expectancy conditions.

Most subjects showed increased preferences for

counselors seen despite congruence or incongruence between their expectations and
experiences.
Ka-Wai Yuen and Tinsley (1981) investigated whether students from
different backgrounds differ in their expectations about counseling in a university
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campus. The subjects included 40 American, 39 Chinese, 35 African, and 36 Iranian
freshmen and seniors who completed a questionnaire measuring college students'
expectations about counseling. Analyses of variance indicated that the American
students scored significantly lower than did Chinese and Iranian students on
empathy, lower than African and Iranian students on directiveness, expertise, and
concreteness, and lower than all three groups of international students on nurturing.

The Chinese students scored significantly lower than did American and

Iranian students on responsibility and motivation, lower than the Iranian and
African students on openness, lower than the Iranian students on confrontation,
concreteness, and outcome, and lower than the African students on immediacy.
The Iranian and African students did not differ significantly on any scale.

No

significant main effects were found for sex or college year.
Severinsen (1966) studied client expectations and perceptions of counseling and its relationship to satisfaction with counseling. A significant relationship was found between client satisfaction and differences in expectation· and
perception of counselor empathy.

The direction of the differences was not a

significant _factor, indicating that satisfaction seems to be a function of how
closely the counselor approximates the client's expectation and not whether he is
fact- or feeling-oriented in the interview.

Clients were less satisfied with

counselors when they perceived them as dealing more with feeling than they had
expected.

Differences in expectation and perception of counselors were not

significantly related to satisfaction.
, · Hardin and Yanico (1983) pointed out that two variables which might
affect client expectations about counseling are the gender of the counselor and the
type of problem being discussed.

Subjects responded to the short form of the
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Expectations About Counseling questionnaire modified to include sex of the
counseling psychologist and the type of problem (personal or vocational). Results
indicated a significant main effect for subject gender, while there were no other
significant main or interaction effects.
Women showed significantly higher expectations for the client attitudesbehaviors of motivation, openness, and responsibility and for the counselor attitudes-behaviors of acceptance, confrontation, and genuineness.

Women also

expected more attractive and trustworthy counselors than did men, expected more
immediacy in the counseling process, and had a more positive outcome expectancy.
Men expected counselors to be more directive and self-disclosing than did women.
Men and women did not differ in their expectations for counselor empathy,
expertness, and concreteness. Differences due to sex seem to conform to sex role
stereotypes regarding interaction styles of females and males.
Subich (1983) found that subjects' expectations for counseling differ as a
function of counselor gender and subject sex. The Expectancy About Counseling
questionnaire was used to assess what differential, gender-based expectations exist
for counselors. The findings suggest that there was no statistical significance for
counselor gender, but a significant multivariate effect for subject sex was noted.
Male and female subjects differed in their expectations for counseling. Females'
expecting the presence of the facilitative conditions seems consistent with
literature on males' and females' interaction styles.
Similarly, males' expectancy for more counselor self-disclosure and
females' greater expectancy for personal involvement in an interpersonal process
with a positive outcome may be due to women's greater comfort in sharing
emotional concerns and stronger inclinations to engage in interactions that involve
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this aspect. Males' lesser comfort with and inclination to engage in such processes
may lead them to expect to be less involved and to realize a less positive outcome.
June and Smith (1983) analyzed the client and counselor expectations
regarding the duration of counseling.

A total of 594 students who requested

counseling at the Michigan State University Counseling Center were asked to give
duration expectations prior to the initial interview. Counselors were asked to give
duration expectations after the intake interview for the students seeking counseling.

Students were asked to indicate the date, their problem area(s), and to

indicate the number of sessions they believed would be necessary to resolve the
problem(s) they were discussing. Counselors were similarly asked to indicate the
date and the number of sessions they believed would be necessary to solve the
problem(s) that the client was presenting.
Problems were divided into four categories: career development (CD),
personal-social (PS), academic (AD), and a combination of any of the above
categories (CO). Analyses of variance (ANOVA) were used to determine if client
or counselor estimates differed by sex and type of problem. The results for client
estimates by sex and type of problem showed a nonsignificant main effect for sex
and a significant main effect for type of problem.

Similarly, the ANOVA for

counselor estimates by sex and type of problem indicated a nonsignificant main
effect for sex and a significant main effect for type of problem. Scheffe post hoc
comparisons showed that, for both clients and counselors, the mean estimates for
CD concerns were significantly less than the estimates for PS and CO concerns.
However, · for neither client nor counselor were there significant differences
between PS and CO mean estimates. Both clients and counselors gave significantly
lower estimates for CD concerns but not for PS and CO concerns.
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Heppner and Heesacker (1983) examined the relationship between perceived counselor characteristics and client expectations and satisfaction with
counseling.

They examined (1) the relationship between perceived counselor

expertness, attractiveness, and trustworthiness and client satisfaction;

(2) the

relationships between client expectations on perceived counselor expertness,
attractiveness, trustworthiness, and client satisfaction;

and (3) the effect of

counselor level of experience on perceived counselor expertness, attractiveness,
trustworthiness, and client satisfaction. Counselors who participated in the study
were (1) graduate students enrolled in three beginning and one advanced counseling

practicum classes, (2) doctoral level counseling psychology interns, and (3) doctoral
level counseling psychologists at a large midwestern university. Clients completed
the Counselor Rating Form (CRF), the Expectations About Counseling questionnaire (EAC), and the Counselor Evaluation Inventory (CEI) after a few weeks of
counseling. Results suggested that the CRF and CEI scores were correlated, the
EAC scores were not highly related to the CEI or CRF scores, and counselor level
of experience did not have an effect on CEI or CRF scores.

Problems Appropriate for Discussion by Students
at the University COWlseling Center

It has been shown consistently that a major concern among college
students is career and vocational selection, while a second cluster of problems
includes academic effectiveness, financial issues, and the capacity to negotiate the
system (Carney, Savitz, & Weiskott, 1979). Further, these problems are thought to
be more appropriate for presentation than the personal adjustment problems.
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Duckro, Beal, and Moebes (1976) found that students who received a
personal letter changed their attitudes in favor of personal-social concerns for
discussion with a counseling center psychologist. However, it was believed that
some distinction could be made in the type and quality of written information. · It
was hypothesized that written information which was more personal in nature and
in tone than traditional newspaper articles and brochures is significantly more
effective in modifying student attitudes in this area. The research hypothesis was
that a well-written personal letter mailed to college students is effective in
changing their attitudes regarding the appropriateness of personal-social concerns
for discussion with the counseling center staff.
On the basis of the findings, it seems that more personal communications
in form and tone are effective in modifying student attitudes regarding the
appropriateness of personal-social concerns for discussion. The data indicate that
the sophomore and junior part-time students changed their attitudes much less than
did full-time sophomores and juniors. In addition, junior women changed markedly
less than did junior men.

The results also suggest that the personal letter was

effective across all other variables measured, and its effects were stronger among
freshmen.
Gelso and McKenzie (1973) determined whether students' perceptions of
the problems that are appropriate for discussion with counselors and their
willingness to seek help for various problems can be altered by specially designed,
written, and orally presented information.

The results suggest information

presented · in person by counselors when added to written information does modify
students' {at least female students') perceptions so that they are more congruent
with those of counselors.

It was found that written information increases help
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seeking in general, but it does not alter students' perceptions of the appropriateness for counseling of personal problems or students' willingness to seek help for
such problems. Thus, written information may simply inform or remind students of
the existence of a service.
Westbrook, Miyares, and Roberts (1978) administered the Student
Problem Areas survey to 237 black and white students attending a predominantly
white university and 55 black students attending a predominantly black university.
The results revealed several significant differences on specific problem areas, but
none between blacks attending universities with difference racial make-ups. Black
and white students reported having similar problems and that similar counseling
services exist on both black and white campuses suggest that counseling needs are
similar regardless of the university settings.

Moreover, black students reported

experiencing more problems concerning financial assistance than did white
students. Significant differences were found on problem areas that are specific to
academic achievement, economics, and racial composition and interactions. The
university was not found to be a significant variable in the study.
Male and female university and community college freshmen were asked
what types · of problems they considered appropriate for presentation with a
counselor and, if they were to discuss each of these problems with a counselor,
whether they preferred a male or female counselor or either (Shueman & Medvene,
1981).

The results suggested that the problems seen as more appropriate for

discussion with a counselor are those of an educational-vocational-academic
nature,_while those seen as least appropriate are of a personal adjustment nature.
Although there were significant institutional and sex differences regarding the
attitudes, the differences were more of degree than kind;

that is, across all
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groups, educational, vocational, and academic problems were considered more
appropriate than personal adjustment problems.
The sex differences concerning appropriateness of problems are not
surprising because women tend to use counseling services significantly more than
men. Those who are more likely to use a service are more likely to consider it
appropriate for all kinds of problems. Overall, 7 596 of the students expressed no
preference when asked about sex of counselor, with no significant differences
across groups.
Said (1982) reported on the nature and distribution of problems encountered by different groups of international students at the University of Alabama.
Subjects were all of the international students registered during the fall semester
of 1980.
group.

There were 223 students who responded, which was 7696 of the total
The instrument selected for the study was the Michigan International

Student Problem Inventory (MISPI), which consists of_ 132 pr_oblem items subdivided
into subscales or sets of items covering difficulties faced by international college
students in areas such as admissions, orientation, social-personal, and language.
Students from the Middle East, Central and South America, and the Far East had
the most difficulties on language, orientation, and placement. Students from ~outh
Asia, Africa, and the other category reported more problems in the social-personal,
financial, and orientation areas.

The MISPI was found to be a significant

instrument between students who spoke English as a first language and those who
did not. Sex and length of stay in the United States did not yield any significant
differences.

Married international students reported significantly higher MISPI

means on the financial aid and English language problems.
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Mayes and McConatha (1982) obtained data from 248 students participating in a two-day orientation program during the summer of 1980.

Subjects

consisted of 102 males and 146 females between the ages of 17 and 20 years.
Studen_ts were administered the Mooney Problem Check List (MPCL) ~sed to survey
commonly recognized problems.

The analysis of data revealed that the most

frequently identified concern was in the area of adjustment to college work. The
next most important perceived problem was social-psychological relations, followed by personal-psychological relations, finances, living conditions, and employment. The results obtained from the Spearman Correlation showed a high positive
relationship between rank orders of males and females with a correlation coefficient of .782. These results were significant at the .05 level.
Gelso, Birk, Utz, and Silver (1977) evaluated the appropriateness of four
counseling center models (traditional, consultation, vocational guidance, psychotherapy) and 15 specific counseling center functions for universities with enrollments of 10,000 or more students.

The sample, drawn from a large public

university in the east, consisted of counselors, student personnel administrators,
resident assistants, faculty, students, and university administrators. The findings
indicated that the consultation model was seen as more appropriate by student
personnel groups than by nonstudent personnel groups, while the psychotherapy
model of a counseling center was consistently evaluated as the least appropriate.
Educational-vocational counseling was viewed as highly appropriate by all subgroups, and it is the only function of which the student personnel groups gave lower
ratings than the nonstudent personnel groups. At the same time, student personnel
administrators believed that the counseling center at which this study was
conducted should be more involved in that function than it was. The traditional
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model was evaluated most positively by five of the subgroups for educationalvocational and related concerns.

In addition, they suggested that, because

counseling center models of service delivery may differ across institutions,
generalizations concerning student attitudes toward counseling should be made
cautious! y.
Baum and Lamb (1983) examined the type of problems that black and
white university students discussed when they voluntarily seek assistance from a
university counseling center.

All students who came for help at the counseling

center during a two-year period were included in the study.

The age of the

students was very comparable, and the majority of both black and white students
was single. Students completed a problem checklist as part of an initial interview
at the student counseling center. The checklist consisted of 18 items of a personal,
social, and academic nature.

In addition, after the intake interview with each

student, counselors reported the nature of the problem(s) of the students. Data on
students' reports of problems and counselor's report of concerns were collected
over a two-year period (1978-80) and categorized according to race (black and
white).
Results of the study suggested that the most frequently mentioned
concerns were the same for both white and black students. These problems were
career choices, vocational future, school work, grades, anxiety, nervousness,
depression, relationship with spouse, and boyfriend-girlfriend relationships. Career
and school work, grades were identified as the greatest concerns for both black and
white students. Social-interpersonal concerns were expressed equally by black and
white students. The counselor assessments indicated that for white students the
most frequently mentioned concerns were anxiety, nervousness, relationships,
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depression, and low self-esteem.

The most frequently mentioned concerns for

black students were school work, grades, relationships, depression, low self-esteem,
and career choice-vocational future. It seemed that there was more consistency in
self-reported concerns by students than counselor's reported concerns.

Students' Nationality and the Effectiveness of Counseling
Cross-cultural counseling has been the focus of attention for many
educators within the last 20 years.

One major influence was the civil rights

movement of the 1960s and a recognition that the United States is a pluralistic
rather than a monolithic society. Educators began to realize that to be culturally
different from a dominant society is not to be considered as being inferior
(Copeland, 1983).
Ahia (1984) pointed out that cross-cultural counseling researchers need
to approach their work from the premise that cultures are not comparatively
better or worse, superior or inferior, meaningful or meaningless, but rather that
each cultµre is different and excitingly pregnant. Such a perspective is likely to
bring about positive and useful data that would yield to a better understanding of '
the problems facing cross-cultural counseling.
Many of the studies examined the relationship of client-counselor
demographic variables (socioeconomic status, age, sex, and race), type of services
offered, and expectations but did not focus on cultural variables (norms, roles, and
values).

Only recently have client-counselor differences been mentioned in the

context ~f cultural variations (Marsella&: Pedersen, 1981; Sue, 1981).
Sue (1981) stated that counseling is primarily a Western creation.
definitions

of

counseling

include

certain

Western-oriented

All

philosophical
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assumptions. The Western view of reality placed emphasis on the individual. In
African society, the group (family or nation) rather than the individual seems to be
reality. In Western thought, the group exists so that the individual might survive.
In traditional African thinking, it is the individual who exists so that the group
might survive and be happy. In Western societies, marriage ideally follows the
love and free personal choice of individuals. In African society, two persons may
marry and be quite happy, not necessarily because of their love and free choice of
each other but of ten because the group considers such a union as good and practical
(Esen, 1972).
Similarly, Esen (1972) further explained that there are major differences
between Western and African child-rearing practices.

Western children are

generally allowed, and grow to expect, more opportunities to think their own
thoughts, see things their own way, and be themselves. The majority of African
children experiences a rigid, authoritarian upbringing in his early childhood. The
father is introduced as the head of the family and the one to listen to and obey.
Obedience and conformity are considered as standards of behavior for children.
Therefore, it would be appropriate in counseling African students to use more
group process than one-to-one individual counseling.

It is also desirable that

African clients would see their counselor as authority figures. There would be no
outcome on the counseling process if the counselor operated on the do-it-yourself
principle.
Neimeyer and Gonzales (1983) analyzed the relationship between cultural
differences, duration, satisfaction, and perceived effectiveness of counseling. The
sample, selected from a multicultural university counseling center, consisted of 70
clients (white and nonwhite) who answered the Counseling Evaluation Inventory
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between the winter of 1979 and the fall of 1980.

The instrument consisted of

several questions designed to measure the nature and severity of the presenting
problem(s), the duration of counseling, the perceptions concerning overall satisfaction, and perceived effectiveness of services.- Counselors (white and nonwhite) and
clients completed similar forms at intake and ten weeks after the initial session,
regardless of duration of counseling.
Results of this study indicated that white counselors provided fewer

sessions than did nonwhite counselors and that nonwhite clients expressed lower
levels of overall satisfaction with counseling, regardless of counseling race.

No

differences in counseling effectiveness were found by counselor and client rating of
perceived understanding and coping. In this study, racial differences seemed not to
be a significant factor to effective counseling.
Fukuyama and Greenfield (1983) adminsistered the College SelfExpression Scale (CSES) to a group of Asian-American and Caucasian students to
assess their assertive behaviors. Subjects were undergraduates and were distributed equally by sex (4996 male and 51 % female) and year in college. The two-way
analysis of variance findings revealed that there was a significant difference in
CSES total scores between samples of Asian-American and Caucasian students. No
significant main effect for sex by ethnicity interaction was found.

Differences

between groups may be due to cultural norms which are common to AsianAmerican groups.

For example, the findings are consistent with the view that

Asian-Americans may be less likely than Caucasians to express feelings and make
difficult requests. Asian-Americans may avoid assertions in public, such as when
someone pushes in line, due to their awareness of the discomfort involved for both
people. A second difference in values lies in the cultural norms in the expression
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of compliments which may be difficult for persons whose ethnic backgrounds
prescribe that compliments violate rules of modesty and unnecessarily highlight the
individual. Finally, the expression of disagreement or annoyance may differ for
each cultural group.
Fukuyama and Neimeyer (1985) designed a -workshop for both experienced and beginning counselors who wished to further their cross-cultural
awareness.

The workshop followed a structure format by using the Cultural

Attitudes Repertory Technique (CART) to assess preferred counseling style with
respect to culturally diverse clientele and to explore attitudes and understanding of
the cross-cultural interaction. The participants were asked to identify six cultural
groups with which they had worked and to indicate the names of these six groups at
the top of the CART.

The participants were then asked to compare various

combinations of the six cultural groupings first by indicating the three groups
identified and then by deciding on descriptors of how working with two of these
groups is similar and at the same time different than the third. Comparisons of
three groups at a time were completed until the participant identified 1096 of
descriptors or dimensions that were meaningful.

These dimensions were called

constructs and can be viewed as representative of the dimensions that a counselor
uses in understanding cross-cultural counseling.
Sue and Sue (1983) determined that the view that Asian-Americans are
nonassertive is an inaccurate assumption.

Asian-Americans possibly display

differential assertiveness depending on situational variables. A total of 76 students
(51 wtth · Chinese surnames and 25 Caucasian Americans) attending a large
midwestern university was randomly selected from the student directory with the
criteria of permanent resident in the Midwest and undergraduate status. Subjects

43
were administered the Rathus Assertiveness Scale (RAS), the Social Avoidance and
Distress Scale (SADS), and the Fear of Negative Evaluation Scale (FNES). After
completing these instruments, the subjects responded to a series of 13 items
requiring assertiveness with the experimenter.
The findings of this study seem to be in conflict with the common
observation among counselors and educators that Asian-Americans tend to be
verbally inhibited.

The differential responses that both groups displayed to the

different situations would indicate that the degree of assertion is dependent on
situational variables.

This has been supported by Asian-American students who

were quite verbal and direct with the authors of this study.

However, when

subjects were asked to participate in classroom discussions, most of them mentioned that they did not participate.

Sue and Sue pointed out that couns~lors,

educators, and researchers often attribute a lack of assertion such as inhibition or
restraint rather than considering the possible aspect of situational factors and/or
cultural values.
In a cross-cultural study, Sweeney, Cottle, and Kobayashi (1980)
examined the nonverbal acuity of mental health professionals from two different
countries.

American subjects consisted of 47 graduate students enrolled in the

Counselor Education and Counseling Psychology program at Boston College. The
Japanese group consisted of males and females who were enrolled in coursework in
the Counseling Institute of Sophia University in Tokyo.

A nonverbal picture test

was used for assessing nonverbal acuity of about 15 emotional states for both
American and Japanese students.
The ANOV A showed that there was a significant difference between
American and Japanese students in the ability to identify nonverbal cues.

The
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cultural factor was significant at the .001 level. The second factor, sex, was also
significant at the .001 level.

The sex cultural background interaction failed to

show significance .. The females of both groups obtained a mean score of 40.43 on
the nonverbal test, which was higher than the mean score of 34.19 for males.
Females scored higher than did males in their respective cultures. The American
females attained the highest scores, and the Japanese females scored lower than
did the American males.

However, female professionals in each culture scored

higher than did their male counterparts. The Japanese males obtained the lowest
mean score.

Sweeney et al. (1980) suggested that the ranking of the correctly

labeled emotions indicated that there were more similarities between professionals
in the two countries than one would have expected from the literature.
Sue and Sue (1977) pointed out that factors such as language, class, and
culture all can interact and create problems in communication between the
minority client and counselor.

Personal space, eye contact, and conventions

regarding interaction are prime examples.
distances in personal space.

Different cultures dictate different

For Latin Americans, Africans, and Indonesians,

conversing with a person dictates a much closer stance than normally comfortable
for Anglos. A Latin American client may cause the counselor to back away. The
client may interpret the counselor's behavior as indicative of aloofness, coldness,
or a desire not to communicate.
Another important aspect of nonverbal communication is eye contact.
Anglos rely heavily on eye contact as indicating if a person is attending or tuned
out. If! black culture, it is often assumed that being in the same room is enough to
indicate ·attentiveness. Among Mexican-Americans and Japanese, avoidance of eye
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contact may be a sign of respect or deference. Volume of speech and directness in
conversation are also influenced by cultural values.
Shahmirzadi (1983) discussed that nonverbal cues are important factors
in counseling relationships, and each culture has its own interpretation of such
responses. For example, Americans value direct eye contact while such behavior is
considered inappropriate among Iranians, especially between a man and a woman.
Social distance is also measured differently in Iranian culture.

The sitting and

standing distance between members of the same sex is closer in Iran than it is in
the United States, yet it is further away between members of the opposite sex.
Self-disclosure can be a problem when counseling Iranian women.

A

married Iranian woman would not discuss her emotions in depth for fear of
embarrassing her husband and the family. The closer relationship of Iranian clients
to their families and religion can serve as barriers in the counseling relationship.
Because the client's religious beliefs are strong, the counselor should not ignore
them but rather try to work around them and consider them as one of the
counseling goals.
According to Tan (1967), students from cultures assumed to have an
authoritarian orientation differ from those of the American subjects in the
direction of authority orientation, directiveness, submission, and nurturance. In
this study, the Asian students were found similar in their counseling expectations.
As a group they tended to differ from the United States group. When the American
and foreign students were compared against the professional group, both student
groups _appeared to be rather similar and authoritarian in their counseling expectations • . Those foreign students who have been in the United States longer were
found most similar to the American students.
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Summary

Chapter 2 presented a review of related literature in regard to attitudes
and perceptions of students toward university counseling services and also studies
of where students obtain help with various problems. Several studies have looked
at student concerns as well as their attitudes toward what is appropriate for
counseling center discussion.

The literature frequently indicated that students

would use friends and a close relative as the primary source of help for their
personal problems. Furthermore, the literature suggested that students felt most
free to take educational-vocational problems and least free to take personal
problems to the counseling center.
Finally, several investigations revealed that students don't take their
problems to the counseling center because they know little about the services
offered or they had never heard of the services.

There seems to be a lack of

literature concerning procedures to be used for increasing students' awareness of
counseling services.

Chapter 3
DESIGN OF THE STUDY

This chapter consists of the research design for this study, including the
procedures that will be used in identifying and selecting the international students
at selected universities and collecting and analyzing the data.

This chapter is

organized into five sections: Description of Research Design, Sampling Procedure,
Data Gathering Instrument, Collection Procedures, and Statistical Analysis.

Description of Research Design
The research method used in this study was the descriptive research
design. The population for this study consisted of international students enrolled
during the summer semester of 1984 at Texas Southern University (TSU) and the
University of Houston (UH), both located in Houston, Texas.

The sample size

reflected a representative number of international students from the two selected
universities. A survey instrument was developed by the researcher and was sent to
each international student.
The survey instrument was designed for international students to respond
to 30 items to measure their attitudes toward university counseling services. A
demographic section is also included to deal with the respondents' characteristics.
This includes continent of origin, number of years in the United States, academic
classification, age, sex, immigration status, and previous experience with professional counseling within the population.
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An analysis of variance (ANOV A) was used to analyze this data in order

to determine if any significant differences exist between attitudes of international
students toward university counseling services and other variables studied, including continent of origin, number of years in the United States, academic
classification, age, sex, immigration status, and previous experience with professional counseling within the population. To determine whether the samples met the
criterion of equality or homogeneity of variance, an F-test for homogeneity of
variances was used.

Sampling Procedures

The population for this study was composed of international students
enrolled at Texas Southern University and the University of Houston, both located
in Houston, Texas.

At TSU, the enrollment of international students during the

1984 summer semester was 2,431, consisting of 1,932 males and 499 females; 1,910
undergraduates and 521 graduates. At UH, the enrollment of international students
during the 1984 summer semester was 2,186, consisting of 1,600 males and 586
females;

1,377 undergraduates and 809 graduates. From a population at TSU of

2,431, a systematic random sample of 20% or a sample size of 484 was selected.
The return ·s ample included 184 males and 78 females; 177 undergraduates and 85
graduates, for a total of 262 international students. From a population at UH of
2,186, a systematic random sample of 20% or a sample size of 438 was selected.
The return sample included 108 males and 95 females; 118 undergraduates and 85
graduates; for a total of 203 international students.
A systematic random sampling method was used to select the sample
from a list of all international students: 484 at TSU and 438 at UH. Because the

49

population of international students at both institutions was large, 20% of the total
population were randomly selected for the sample.

This sampling technique

ensured an equal representative sample of international students at the participating institutions. Table 1 describes the sample population by country of origin
and sex for the students from Texas Southern Uni~ersity. Of the three continents
represented, Africa had the largest representation with 90 students from Nigeria.
Asia had the second largest sampling of 112 students, with 39 students from Iran.
South America was the least represented continent with 22 students, 7 of whom
were from Mexico.

Table 1
Sample Population -- Country of Origin and Sex
for Texas Southern University

Continent
Africa (11 countries)
Cameroon
Egypt
Eritrea
Ethiopia
Ghana
Kenya
Liberia
Nigeria
Sierra Leone
Somalia
Tanzania

Males

Females

Total

0
2
0
7

3

3

0
2

2
2

6

1

0

13
1
3
3

2

1

3

0
21
0

69

1
6
0

9T

3
1
37

90

1
9
1
128

(table continues)
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Continent
Asia ( 19 countries)
Armenia
China
India
Indonesia
Iran
Iraq
Japan
Jordan
Korea
Lebanon
Palestine
Pakistan
Philippines
Saudi Arabia
Syria
Taiwan
Thailand
Turkey
Vietnam
South America (13 countries)
Argentina
Beliz
Brazil
Colombia
Cuba
Ecuador
Guyana
Haiti
Jamaica

Males

0
8
4
2

30
2

1
3
10
1
2

5
0
4
0
1
7

1
0

8T

1
1
2

1
0
0
0

Females

1
5
3
0
9
0
1
0
3
1
0
1
1
1
1
0
3
0
1

1
13
7
2

39
2
2

3
13
2
2
6

1
5
1
1

10
1
1

3T

112

0

1
1
3
1
1
1

0
1
0
1
1
1

1
1

0

Mexico

2

4

Peru
Venezuela
Uruguay

1

1

Total

Total

0

0

2

1

0

1

1
1
7
2
2

1

7T

7T

22

184

78

262
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Table 2 describes the sample population by country of origin and sex for
the students from the University of Houston. Of the four continents represented,
Asia had the largest sample (n=136), with 29 students from Vietnam.

Africa and

South America were equally represented, with 13 students from Nigeria and 5
students from Mexico. Europe was the least represented (n=l9), with 9 students
from France.

Table 2
Sample Population -- Country of Origin and Sex
for the University of Houston
Continent

Africa (11 countries)
Cameroon
Egypt
Kenya
Liberia
Libya
Morocco
Nigeria
Somalia
South Africa
Tunisia
Zimbabwe
Asia (18 countries)
China
India
Iran
Iraq
Japan
Jordan
Korea

Males

Females

Total

LJ

2
0
2
0
1
0
5
1
1
1
0

73

2
1
2
1
1
1
13
1
2
1
1
24

4
13
8
2
3
0
2

5
5
5
0

9
18
13
2
4
1
4

0
1
0
1
0
1
6
0
1
0
1

1
1
2

(table continues)
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Continent

Males

Lebanon
Malaysia
Pakistan
Palestine
Philippines
Saudi Arabia
Singapore
Taiwan
Thailand
Vietnam
Europe (7 countries)
France
Germany
New Zealand
Poland
Portugal
Sweden
United Kingdom

4

1
9
2
2

1
1

Total

2
0
3
0
0

11
2
5

1
1

4

9

14

20
83

136

29

1

8

9

0
0

1

1

1

1

1

0
0

1
1

1

1

0
2

1
0

1
1
0
0
0
2

1
1

9

5
8

8
9
53

0

Nicaragua
Peru
Trinidad
Venezuela

1
7

5

5

Mexico

Total

6

1

South America (13 countries)
Argentina
Brazil
Chile
Colombia
Dominican Republic
Ecuador
El Salvador
Guyana

Females

3

19

1
1
2

2

2
0
3

1
1
3
0
0

0

1

2

0

108

5

14

1
2
3

1
3

1
1
5

1
1
1
2

1.5

24

95

203

53

Table 3 describes the sample population by country of origin and sex for
the students from Texas Southern University and the University of Houston
combined. Of the four continents represented, Asia had the largest sample (n=248),
with 52 students from Iran.

Africa had the second largest sampling of 152

students, with 101 students from Nigeria.

South America had the third rated

representation with 46 students, 11 from Mexico. Europe was the least represented
(n=19), with 9 students from France.

Table 3
Sample Population -- Country of Origin and Sex
Texas Southern University and University of Houston

Continent

Males

Females

Total

Africa (16 countries)

Cameroon
Egypt
Eritrea
Ethiopia
Ghana
Kenya
Liberia
Libya
Morocco
Nigeria
Sierra Leone
Somalia
South Africa
Tanzania
Tunisia
Zimbabwe

3

5
0

0
7

2
6

1
2
4

0

0

3
0

0

1

1

0

75

26

1
6
1
0
0
l

102

0

4
1
l
1
0
50

5
3
2
13
1
5
4
1
1
101
1
10
2
1
1
1
152
(table continues)
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Continent

Asia (21 countries}
Armenia
China
India
Indonesia
Iran
Iraq
Japan
Jordan
Korea
Lebanon
Malaysia
Pakistan
Palestine
Philippines
Saudi Arabia
Singapore
Syria
Taiwan
Thailand
Turkey
Vietnam

Males

0
12
17
2
38

4
4
3
12

5
1
14
4
2

5
1
0
6

13
1
20
164

Females

Total

1
10

1
22

8
0
14
0
2
1
5
2
7
2
0
4
1
0
1
4
11
0
10
84

25

17
4
6
6
1
1
10
24
1
30
248

8

9

1
1
0
0
1
3

1
1
1
1
1

2

52
4
6
4
17
7
8

Europe (7 countries}

France
Germany
New Zealand
Poland
Portugal
Sweden
United Kingdom

7

1
0
0
1
1
0
2

14

5

19
(table continues}
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Continent
South America (18 countries)
Argentina
Beliz
Brazil
Chile
Colombia
Cuba
Dominican Republic
Ecuador
El Salvador
Guyana
Haiti
Jamaica

Males

1
1
3
0
2
0
1
0
1
0
1
1

Mexico

4

Nicaragua
Peru
Trinidad
Venezuela
Uruguay

1
2
0
2
1

Total

Females

1
0
2
2
2
1
0

4
0
2
0
0
7
0

1

Total

2
1
5
2

4
1
1
4
1
2
1
1
11

1
3

2T

1
2
0
25

1
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292

173

465

4
1

Data Gathering Instrument

A letter requesting permission for students' participation was written to
the university authorities at the two universities, and permission was granted
(Appendix A). Therefore, each selected university provided approval for student
participation.
. To collect the data, the researcher developed a survey instrument, the
International Student Attitudinal Counseling Questionnaire (ISACQ) (Appendix B),
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consisting of two sections. The first section {Items 1-8) dealt with demographic
information, which contained participants' continent of origin, number of years in
the United States, academic classification, age, sex, immigration status, and
previous experience with professional counseling. The second section {Items 9-30)
was designed to obtain the attitudes of international students toward university
counseling services by measuring several aspects of help-seeking behavior. This
section was composed of structured and close-ended questions based on a 5-point
Likert scale, indicating the extent to which the respondents agreed with or
disagreed with each item. A 1 to 5 scale was used in which scores could range
from 22 to 110.

With reverse scoring for negative items, high scores represent

positive attitudes toward university counseling services.
The reliability of the instrument was tested by utilization of a pilot
study. The researcher used the split-half ·reliability method on 34 subjects at both
universities. Scores for each student were divided into two comparable halves (odd
numbers and even numbers). A Pearson Product-Moment Correlation Coefficient
was computed between the two sets of scores~ It should be noted, however, that
this correlation actually gives the reliability only of a half test. A correction was
made by using the Spearman-Brown formula which yielded a reliability coefficient
(n=34) of .97 for the total test.
Validity of the instrument was obtained by using a panel of experts to
~

give their professional judgment on the content validity of the questionnaire. Five
judges carefully examined and rated all the items in Section 2 of the questionnaire
and sugg~sted how well each item represented the content it was designed to
represent. To measure the validity, the researcher used a Kendall's Coefficient of
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Concordance, which showed the degree of agreement among these five judges in
the ranking of 22 items. The validity of the instrument was estimated to be .89.

Collection Procedure
The questionnaire was distributed by mail along with a letter of
introduction from the Department of Counselor Education, requesting the subjects'
participation and indicating that their participation was voluntary, anonymous, and
confidential. Participants were asked not to write their names on the questionnaire, and the researcher encouraged the subjects to answer all items. Moreover,
subjects were asked to complete the questionnaire and retµrn it in a stamped, selfaddressed envelope provided by the researcher.

Each stamped, self-addressed

envelope had an identification number so that the respondent's reply could be
verified and could enable the researcher to have information as to who returned
the instrument. Subjects who failed to return the questionnaire were sent a followup questionnaire. It was estimated that participants would be able to complete the
questionnaire in 15 minutes or less.
Approximately three weeks after the initial mailing of the questionnaire,
a follow-up questionnaire was sent to those students from whom no questionnaire
had been returned. Of the respondents, 480 (52.0696) completed and returned the
instrument; 15 subjects failed to provide information vital to the objective of the
study (i.e., continent of origin, number of years in the United States, academic
classification, age, sex, immigration status, and previous experience with professional <:ounseling) and were eliminated from the study. This left a total sample of
465 students, representing 62 countries from the two universities. Thus, the return
response rate for useable questionnaires was 50.4396.
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Statistical Analysis

To analyze the data, the researcher used the one-way Analysis of
Variance (ANOVA) to determine whether there was a significant difference
between the mean attitudes of international students toward university counseling
services and the mean scores of several independent variables such as continent of
origin, number of years in the United States, academic classification, age, sex,
immigration status, and previous experience with professional counseling.

The

Analysis of Variance was used because it assumed that the distributions of
variables in the populations from which the samples were drawn were normal. It
was assumed also that these populations have equal variances.

This latter

condition is referred to as homogeneity of variance. It should be noted, however,
f

that the analysis of variance should be used only when there is reason to believe
that the sample is drawn from a normally distributed population and the population
variances do not differ markedly from equality. The researcher used an F-test for
homogeneity of variance to determine whether the samples met the criterion of
equality or homogeneity of variance.

The .05 level of confidence was used for

accepting or rejecting the null hypotheses throughout the study.
To test for homogeneity of variances, however, there seems to be one
slight complication because, in practice, larger variance estimates are always
placed in the numerator and the smaller in the denominator of the F-ratio. A
correction is needed to take care of the selection of only the larger variance. In
all cases, this correction was accomplished by multiplying the probability level by 2
or doubling the required probability level. Thus, 10% (or .1) was considered as a
criterion of statistical significance for testing the homogeneity of variance.

Chapter 4
ANALYSIS OF DATA

The purpose of this study was to obtain the attitudes of international
students toward university counseling services.

Several demographic variables

(continent of origin, number of years in the United States, academic classification,
age, sex, immigration status, and previous experience with professional counseling)
were tested with the dependent variable (attitudes toward university counseling
services) to determine if there were any significant differences in students'
attitudes toward university counseling services.
The population in this study consisted of 4,617 international students
enrolled during the summer semester of 1984 at two urban universities (Texas
Southern University and the University of Houston) in Houston, Texas. A sample
size of 922 (2096) students was randomly selected from the total population of
international students at both universities. The return sample included 292 males,
173 females, 295 undergraduates, and 170 graduates at both urban institutions
combined, for a total of 465 international students.
To collect the data and to test the hypotheses, the researcher developed
a questionnaire for the study, the International Student Attitudinal Counseling
Questionnaire (ISACQ), which was divided into two sections, demographic information and attitude questions. Each selected subject received a letter of introduction
from the Department of Counselor Education, the ISACQ, and a stamped selfaddressed ·envelope. After three weeks, those subjects who had not responded were
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sent a follow-up questionnaire.
This chapter presents an analysis of the data which were collected in this
study. The statistical method used to test significant differences between several
independent variables (Ho

1

through Ho ) and the dependent variable (attitudes
7

toward university counseling services), was the one-way analysis of variance
(ANOVA).

To determine that the sample variances did not differ markedly from

equality, the researcher applied an F-test for homogeneity of variance. Throughout the study, the .05 level of probability was established for supporting or failing
to support the null hypotheses. The homogeneity of variance was tested at the
probability level of .1 rather than .05.
Table 4 presents the total number and percentages of the respondents at
both universities. The demographic information, which contains the participants'
continent of origin, number of years in the United States, academic classification,
age, sex, immigration status, and previous experience with professional counseling,
was studied to determine how it would affect the use of university counseling
services.

Table 4
Demographic Variables of the Subjects
Variable

Continent of origin
Africa
Asia
Europe
South-America

n

152

248
19
46

32.7
53.3
4 .1

9.9
(table continues)
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Variable

Number of years in the United States
0-1 years
2-3 years
4-5 years
6-7 years
8+ years
Academic classification
Undergraduate
Graduate

n

72
135
103
73
82

295

%

15.5
29.0
22.2
15.7
17.6

170

63.4
36.6

Age
17-21 years
22-26 years
27-31 years
32-36 years
37+ years

76
179
112
67
31

16.3
38.5
24.1
14.4
6.7

Sex
Male
Female

292
173

62.8
37.2

Immigration status
Student visa
Immigrant

265
200

43.0

Previous experience with professional counseling
Yes
No

158
307

34.0
66.0

Services used by students
None
Private practice
University services
Both

307
28
107
23

66.0
6.0
23.0
4.9

Total

465

100.0

57.0
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In the category of continent of origin, the largest group of students in

the sample came from Asia (n=248 or 53.396), followed by Africa (n= 152 or 32.796),
South America (n=46 or 9.996), and Europe (n=19 or 4.196).

The demographic

information concerning the number of years spent in the United States yielded the
following results:
(22.296);

0-1 year, 72 (15.596);

2-3 years, 135 (29.096); 4-5 years, 103

6-7 years, 73 (15.796), and 8+ years, 82 (17.696).

Concerning academic

classification, undergraduates accounted for 63.496 (n=295) and graduates for 36.696
(n=l70). Concerning age, 76 (16.3%) of the respondents were age 17-21 years, 179
(38.596) of the respondents were age 22-26 years, 112 (24.196) of the respondents
were age 27-31 years, 67 (14.4%) of the respondents were age 32-36 years, and 31
(6.796) of the respondents were 37+ years. The sample consisted of 292 (62.096)
males and 173 (37 .296) females. Of the respondents, 265 (57 .096) were in the United
States on student visas, and 200 (43.096) were permanent immigrants. Concerning
the students' previous· experiences with professional counseling, 158 (34.0%) had
prior counseling experience, and 307 (66.096) had no prior counseling experience.
Of those students with prior counseling experience, 28 (6.096) had used private
practice for assistance, 107 (23.096) had used university services, and 23 (4.996) had
used both resources.
Table 5 gives further information on the sample population when broken
down by continent of origin. It includes the breakdown of demographic information
by continent of origin and indicates that students with the highest percentage of
length of stay in the United States were from Africa (41.496 for 2-3 years) and
there were more undergraduates than graduates.

The age group consistently

appearing for all groups ranged between 22-26 years. In addition, there were more
males from Africa and Asia and more females from Europe and South America.
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There were more Africans and Asians on student visas, while more Europeans and
South Americans were in the United States as permanent immigrants. Most of the
students from all continents had no counseling experience.

Table .5Demographic Variables of the Subjects by Continent

Asia

Africa
Variable

Number of years
in the United States
0-1 year
2-3 years
4-5 years
6-7 years
8+ years
Academic
classification
Undergraduate
Graduate
Age
17-21 years
22-26 years
27-31 years
32-36 years
37+ years

n

96

25

16.4
41.4

n

96

41

11.8

48

5.3

57

16.5
21.0
20.2
19.4
23.0

108
44

71.1
28.9

149
99

11

7.2
48.0
27.6
13.2
3.9

47
88
60
36
17

67 .1
32.9

164
84

63
38
18
8

73
42
20
6

25.0

52
50

Europe
n

96

1
7
7

South
America
n

96

5.3

5

36.8
36.8

13
8
9
13

10.9
28.3
17.4
15.2
28.3

0
4

21.1

60.1
39.9

10
9

52.6
47.4

28
18

60.9
39 .1

19.0
24.2
14.5
6.9

3
6
2
2
6

15.8
31.6
10.5
10.5
31.6

15
12
8
9
2

32.6
26.1
17.4
19.6
4.3

66.1
33.9

5

26.3
73.7

21

14

45.7
54.3

35.5

Sex
Male
Female

102

50

25

(table continues)
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Africa
Variable
Immigration
status
Student visa
Immigrant
Previous
experience with
professional
counseling
Yes
No

Asia

Europe

n

%

n

96

102
50

67 .1
32.9

138
110

55.6
44.4

6
13

31.6
68.4

19
27

41.3
58.7

57
95

37.5
62.5

78
170

31.5
68.5

5
14

26.3
73.7

18
28

39 .1
60.9

62.5

170

68.5

14

73.7

28

60.9

7.9

10

4.0

3

15.8

3

6.5

26.3
3.3

55
13

22.2
5.2

0
2

10.5

12
3

26.1
6.5

Services used by students
None
95
Private
practice
12
University
services
40
Both
5

n

South
America

%

n

%

Table 6 is a summary of the mean scores, standard deviation scores, and
variances on the International Student Attitudinal Counseling Questionnaire by
variable. Most mean scores and standard deviation scores appeared to be relatively
similar; this might be attributed to the homogeneity of the subjects.
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Table 6
Swnmary of Mean Scores, Standard Deviation Scores, and Variances

Variable

n

Mean

SD

Variances

152
248
19
46
465

77.7171
77.6694
76.4737
78.1957
77.6882

5.0039
5.7776
6.3278
4.7545
5.4543

25.04
33.38
40.04
22.60
29.74

72
135
103
73
82
465

76.0694
77.0370
79.2913
78.2466
77.6707
77.6882

5.9038
5.3216
5.0945
5.5472
5 .1377
5.4543

34.85
28.31
25.95
30.77
26.39
29.74

295
170
465

76.9966
78.8882
77.6882

5.2460
5.6143
5.4543

27.52
31.52
29.74

76
179
112
67
31
465

75.9868
77.2179
77.9107
79.8507
79.0968
77.6882

5.1601
5.2886.
5.5727
5.3887
5.2431
5.4543

26.62
27.96
31.05
29.03
27.49
29.74

292
173
465

76.8801
79.0520
77.6882

5.5671
4.9840
5.4543

30.99
24.84
29.74

-

Continent of origin

Africa
Asia
Europe
South America
Total
Number of years in
the United States

0-1 years
2-3 years
4-5 years
6-7 years
8+ years
Total
'.

Academic classification

Undergraduate
Graduate
Total
Age

17-21 years
22-26 years
27-31 years
32-36 years
37+ years
Total

Sex
Male
Female
Total

(table continues)
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Variable

Immigration status
Student visa
Immigrant
Total

n

Mean

SD

265

77.6981

200
465

77.6750

5.6192
5.2418
5.4543

77.6882

Previous experience with professional counseling
Yes
158
83.1013
74.9023
No
307
Total
465
77.6882
Services used by students
Private practice
University services
Both
Total

28
107
23
158

2.9523
4.2098
5.4543

Variances

31.57
27 .47 ·
29.74
8.71
17.72
29.74

82.5000

2.6597

7.07

82.9720
84.4348
83.1013

3.0420

9.25
6.52

2.5553
2.9523

8.71

Ho : There is no significant difference between students from four
1
sampled continents (Africa, Asia, Europe, and South America) and their attitudes
toward university counseling services.
Table 7 presents an analysis of students from four sampled continents
and their attitudes toward university counseling services, using the analysis of
variance.

The degrees of freedom (df) for between-groups is 3 and for within-

groups is 461; the total for both groups is 464. The sum of square for betweengroups is 40.0633 and for within-groups is 13763.6986. In addition, the mean score
for between-groups is 13.3544 and for within-groups is 29.8562. The .!_-value was
computeq to be 0.447.

Because the calculated value of 0.447 is less than the

critical value of 2.62 at the probability level of .05, the null hypothesis is accepted.
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The results of the one-way analysis of variance did not show a significant
difference between students from the four sampled continents and their attitudes
toward university counseling services (f

=0.447, df = 3/461, p>.05).

Table 7
Students' Attitudes Toward University
Counseling Services by Continent

Source of
variation

Sums of
squares

df

Between groups

Mean
squares

3

40.0633

13.3544

Within groups

461

13763.6986

29.8562

Total

464

13803.7620

f

=0.447;

df

= 3/461;

p

= .05;

C. V.

f
0.447

= 2.62

Table 8 presents an analysis of homogeneity of variance for students
from the four sampled continents.

_The degree of freedom (df) for the larger

variance is 18 and for the smaller variance is 45. The larger variance is estimated
to be 40.04 and 22.60 for the smaller variance. The !.-value is computed to be
1.771. Because the calculated value of 1.771 is less than the critical value of 1.88
at the probability level of .1, it is assumed that the variances for students from the
four sampled continents are homogeneous and the differences are not significant
(f

= 1.7?1,· df = 18/45, p >.1).
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Table 8
Homogeneity of Variance for Students
from Four Sampled Continents

n

df

Variance

Africa
Asia
Europe
South America

152
248
19
46

151
247
18
45

25.04
33.38
40.04
22.60

Total

465

461

29.74

Variable

f

1.771

p = .1; C. V. = 1.88

Hoi There is no significant difference between students' number of
years in the United States and their attitudes toward university counseling
services.
Table 9 presents an analysis of students' number of years in the United
States and their attitudes toward university counseling services, using the analysis
of variance. The degree of freedom (df) for between-groups is 4 and for withingroups is 460; the total for both groups is 464. The sums of squares for betweengroups is 533.3680 and for within-groups is 13270.4013; the total for both groups is
13803.7690. In addition, the mean for between-groups is 133.3420 and 28.8487 for
within-groups.

The !,-value was computed to be 4.622. Because the calculated

value of 4.622 is greater than the critical value of 2.39 at the probability level of
.05, the null hypothesis is rejected. The results of the one-way analysis of variance

showed a significant difference between students' numbers of years in the United
States ·and their attitudes toward university counseling services (f = 4.622;
df = 4/460, p >.05).
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Table 9
Students' Attitudes Toward University Counseling
Services by Number of Years in the United States
Source of
variation

Sums of
squares

Mean
squares

4

533.3680

133.3420

Within groups

460

13270.4013

28.8487

Total

464

13803.7690

df

Between groups

f

= 4.622;

df

= 4/460;

p

f
4.622

= .05; c. v. = 2.39

Table 10 presents an analysis of homogeneity of variance for students'
number of years in the United States. The degree of freedom (df) for the larger
variance is 71 and for the smaller variance is 102. The larger variance is estimated
to be 34.85 and 25.95 for the smaller variance.

The .!.-value is computed to be

1.342. Because the calculated value of 1.342 is less than the critical value of 1.42
at the probability level of .1, it is assumed that the variances for students' numbers
of years in the United States are homogeneous and the differences are not
significant (f

= 1.342;

df

=71/102, p>.1).
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Table 10
Homogeneity of Variance for Students'
Number of Years in the United States
Variable

n

df

Variance

f

72

34.85
28.31

1.342

30.77
26.39
29.74

0-1 years
2-3 years
4-5 years
6-7 years
8+ years

103
73
84

71
134
102
72
83

Total

465

460

135

p = .l;

c.v.

25.95

= 1.42

Hoi There is no significant difference between students' academic
classification and their attitudes toward university counseling services.
Table 11 presents an analysis of students' academic classification and
their attitudes toward seeking university counseling services, using the analysis of
variance.

The degrees of freedom (df) for between-groups is 1 and for within-

groups is 463; the total for both groups is 464. The sums of squares for betweengroups is 385.9091 and for within-groups is 13417.8729; the total for both groups is
13803.7820. In addition, the mean score for the between-groups is 385.9091 and
28.9803 for within-groups. The !.-value was computed to be 13.316. Because the
calculated value of 13.Jl6 is greater than the critical value of 3.86 at the
probability level of .05, the null hypothesis is rejected. The results of the one-way
analysis of variance showed a significant difference between students' academic
classificat_ion and their attitudes toward university counseling services (f = 13.316;
df = 1/463; p >.05).
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Table 11
Students' Attitudes Toward University Counseling
Services by Academic Classification

Source of
variation

Sums of
squares

df

Between groups

Mean
squares

f
13.316

1

385.9091

385.9091

Within groups

463

13417.8729

28.9803

Total

464

13803.7820

f

= 13.316;

df

= 1/463;

p

= .05; c.v. = 3.86

Table 12 presents an analysis of homogeneity of variance for students'
academic classification. The degree of freedom (df) for the larger variance is 169
and for the smaller variance is 294. The larger variance is estimated to be 31.52
and 27.52 for the smaller variance. The .!.-value is computed to be 1.145. Because
the calculated value of 1.145 is less than the critical value of 1.26 at the
probability level of .1, it is assumed that the variances for students' academic
classifications are homogeneous and the differences are not significant (f = 1.145;
df = 169/294; p> .1).
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Table 12
Homogeneity of Variance for Students'
Academic Classifications

n

df

Variance

f

Undergraduate
Graduate

295
170

294
169

27.52
31.52

1.145

Total

465

463

29.74

Variable

p

=.l;

C.V.

= 1.26

Ho : There is no significant difference between students' age and their
4
attitudes toward university counseling services.
Table 13 presents an analysis of students' age and their attitudes toward
university counseling services, using the analysis of variance.

The degrees of

freedom (df) for between-groups is 4 and for within-groups is 460; the total for
both groups is 464. The sums of squares for between-groups is 639.9626 and for
within-groups is 13163.8141. In addition, the mean score for the between-groups is
159.9907 and 28.6170 for within-groups. The !_-value was computed to be 5.591.
Because the calculated value of 5.591 is greater than the critical value of 2.39 at
the probability level of .05, the null hypothesis is rejected. The results of the oneway analysis of variance showed a significant difference between students' age and
their attitudes toward university counseling services (f

=5.591; df = 4/460;

p> .05).
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Table 13
Students' Attitudes Toward University Counseling Services by Age
Source of
variation

Sums of
squares

df

Mean
squares

f
5.591

4

639.9-626

159.9907

Within groups

460

13163.8141

28.6170

Total

464

13803.7770

Between groups

f = 5.591; df

=4/460;

p

=.05; c. v. = 2.39

Table 14 presents an analysis of homogeneity of variance for students'
age. The degree of freedom (df) for the larger variance is 111 and for the smaller
variance is 75.

The -larger variance is estimated to be 31.05 and 26.62 for the

smaller variance. The !.-value is computed to be 1.166. Because the calculated
value of 1.166 is less than the critical value of 1.42 at the probability level of .1, it
is assumed that the variances for students' age are homogeneous and the differences are not significant (f = 1.1-66; df = 111/75; p > .1).
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Table 14
Homogeneity of Variance for Students' Age

Variable

n

df

Variance

f

17-21 years
22-26 years
27-31 years
32-36 years
37+ years

76
179
112
67
31

75
178
111
66
30

26.62
27.96
31.05
29.03
27.49

1.166

Total

465

460

29.74

p

=.1; c.v. = 1.426

Ho : There is no significant difference between students' sex and their
5
attitudes toward university counseling services.
Table 15 presents an analysis of students' sex and their attitudes toward
university counseling services, using the analysis of variance.

The degrees of

freedom (df) for between-groups is 1 and for within-groups is 463; the total for
both groups is 464. The sums of squares for between-groups is 512.4453 and for
within-groups is 13291.3367. In addition, the mean score for the between-groups is
512.4453 and 28.7070 for within-groups. The !_-value was computed to be 17.851.
Because the calculated value of 17 .851 is greater than the critical value of 3.86 at
the probability level of .05, the null hypothesis is rejected. The results of the oneway analysis of variance showed a significant difference between students' sex and
their attitudes toward university counseling services (f

= 17.851; df = 1/463; p>.05).
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Table 1.5
Students' Attitudes Toward University Counseling Services by Sex

Source of
variation

Sums of
squares

df

Between groups

Mean
squares

f
17.851

1

512.4453

512.4453

Within groups

463

13291.3367

28.7070

Total

464

13803.7820

f

= 17.851;

df

= 1/463;

p

= .05;

C. V.

= 3.86

Table 16 presents an analysis of homogeneity of variance for students'

sex. The degree of freedom (df) for the larger variance is 291 and for the smaller
variance is 172. The larger variance is estimated to be 30.99 and 24.84 for the
smaller variance. The !.-value is computed to be 1.247. Because the calculated
value of 1.247 is less than the critical value of 1.29 at the probability level of .1, it
is assumed that the variances for students' sex are homogeneous and the differences are not significant (f = 1.247; df = 291/ 172; p >.l).
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Table 16
Homogeneity of Variance for Students' Sex
Variable

n

df

Variance

f

Male
Female

292
173

291
172

30.99
24.84

1.247

Total

465

463

29.74

p = .1;

c.v. = 1.29

Ho 6 : There is no significant difference between students' immigration
status and their attitudes toward university counseling services.
Table 17 presents an analysis of st~dents' immigration status and their
attitudes toward university counseling services, using the analysis of variance. The
degrees of freedom (df) for between-groups is 1 and for within-groups is 463; the
total for both groups is 464. The sums of squares for between-groups is 0.0579 and
for within-groups is 13803.7236.

In addition, the mean score for the between-

groups is 0.0579 and 29.8137 for within-groups. The f-value was computed to be
0.002. Because the calculated value of 0.002 is less than the critical value of 3.86
at the probability level of .05, the null hypothesis is accepted. The results of the
one-way analysis of variance did not show a significant difference between
students' immigration status and their attitudes toward university counseling
services (f

=0.002; df = 1/ 463; p> .05).
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Table 17
Students' Attitudes Toward University
COlBlseling Services by Immigration Status

Source of
variation

df

Sums of
squares

Mean
squares

1

0.0579

0.0579

Within groups

463

13803.7236

29.8137

Total

464

13803.7810

Between groups

f

0.002

f = 0.002; df = 1/463; p = .05; C. V. = 3.86

Table 18 presents an analysis of homogeneity of variance for st~dents'
immigration status. The degree of freedom (df) for the larger variance is 264 and
for the smaller variance is 199. The larger variance is estimated to be 31.57 and
27.47 for the smaller variance. The !_-value is computed to be 1.149. Because the
calculated value of 1.149 is less than the critical value of 1.26 at the probability
level of .1, it is assumed that the variances for students' immigration status are
homogeneous and the differences are not significant (f = 1.149; df = 264/199; p>.l).
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Table 18
Homogeneity of Variance for Students' Immigration Status

Variable

n

df

Variance

f

265

1.149

Student visa
Immigrant

200

264
199

31.57
27.47

Total

465

463

29.74

p = .l;

c.v. = 1.26

Hoi There is no significant difference between students' previous
experiences with professional counseling and their attitudes toward university
counseling services.
Table 19 presents an analysis of students' previous experience with
professional counseling and their attitudes toward university counseling services,
using the analysis of variance. The degrees· of freedom (df) for between-groups is 1
and for within-groups is 463; the total for both groups is 464. The sums of squares
for between-groups is 7012.32'08 and for within-groups is 6791.4482. In addition,
the mean score for the between-groups is 7012.3208 and 14.6684 for within-groups.
The .!.-value was computed to be 478.058. Because the calculated value of 478.058
is greater than the critical value of 3.86 at the probability level of .05, the null
hypothesis is rejected. The results of the one-way analysis of variance showed a
significant difference between students' previous experiences with professional
counseling_and their attitudes toward university counseling services (f = 478.058;
df = 1/463; p >.05).
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Table 19
Students' Attitudes Toward University Counseling Services
by Previous Experience with Professional .Counseling

Source of
variation

Sums of
squares

Mean
squares

1

7012.3208

7012.3208

Within groups

463

6791.4482

14.6684

Total

464

13803.7690

df

Between groups

f

=478.058;

df

= 1/463;

f
478.058

p = .05; C. V. = 3.86

Table 20 presents an analysis of homogeneity of variance for students'
· previous experience with professional counseling. The degree of freedom (df) for
the larger variance is 306 and for the smaller variance is 157. The larger variance
is estimated to be 17.72 and 8.71 for the smaller variance.

The f-value is

computed to be 2.034. Because the calculated value of 2.034 is greater than the
critical value of 1.29 at the probability level of .1, it is assumed that the variances
for students' previous experience with professional counseling are not homogeneous
and the differences are significant (f

= 2.034; df = 306/157;

p>.l).
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Table 20
Homogeneity of Variance for Students' Previous
Experience with Professional Counseling

Variable

f

Variance

n

df

Yes
No

158
307

157
306

8.71
17.72

Total

465

463

29.74

2.034

p = .1; C. V. = 1.29

Table 21 presents an analysis of students who had various types of
counseling services and their attitudes toward seeking professional counseling,
using the analysis of variance. Only students who had previous experience with
professional counseling were included in this analysis. The degrees of freedom (df)
for between-groups is 2 and for within-groups is 155; the total for both groups is
157. The sums of squares for between-groups is. 52.8141 and for within-groups is
1315.5680.

In addition, the mean score for the between-groups is 26.4070 and

8.4875 for within-groups. The .!.-value was computed to be 3.111.

Because the

calculated value of 3.111 is greater than the critical value of 3.06 at the
probability level of .05, the results of the one-way analysis of variance showed a
significant difference among students who had various types of counseling services
and their attitudes toward university counseling services (f

=3.111;

df

= 2/155;
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Table 21
Students' Attitudes Toward University Counseling Services
by Various Types of Counseling Services

Source of
variation

Sums of
squares

df

Mean
squares

f
3.111

2

52.8141

26.4070

Within groups

155

1315.5680

8.4875

Total

157

1368.3821

Between groups

f

= 3.111;

df

= 2/ 155;

p

= .05; c.v. = 3.06

Table 22 presents an analysis of homogeneity of variance for students
who had various types of counseling services. The degree of freedom (df) for the
larger variance is 106 and for the smaller variance is 22. The larger variance is
estimated to be 9.25 and 6.52 for the smaller variance. The .!.-value is computed to
be 1.417. Because the calculated value of 1.417 is less than the critical value of
1.84 at the probability level of .1, it is assumed that the variances for students who
had various types of counseling services are homogeneous and the differences are
not significant (f

= 1.417; df = 106/22;

p> .1).
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Table 22
Homogeneity of Variance for Students Who Used
Various Types of Counseling Services
Variable

n

df

University services
Private practice
Both

107
28
23

106
27
22

6.52

Total

158

155

8.7158

p = .l;

Variance

9.25

f
1.417

7.07

c. v. = 1.84

Implication of the Findings
After reviewing the analyzed data concerning the seven hypotheses for
this study, the researcher found five of them to be significant.

The researcher

concludes that subjects from four sampled continents reported no significant
differences in attitudes toward university counseling services.

Although Western

and Eastern societies have been said to differ on such dimensions as authoritarianism, restrictiveness, directiveness, rigidness, and acceptability of help outside the family (Esen, 1972; Ka-Wai Yuen &: Tinsley, 1981), these differences had
no influence on the attitudes of international students toward university counseling
services.

It should be noted that, although the -total mean attitude scores were

higher for South American students than for African, Asian, and European students,
this difference was not significant •
. This researcher would like to emphasize that international students who
had previous experience with professional counseling responded more favorably
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toward university counseling services than did those who had no such experience.
This may be due to the perceived quality of the services offered to international
students by university counseling centers or private practices. This interpretation
is supported by Fischer and Turner (1970). Specifically, students who used both
university counseling services and private practices showed more favorable attitudes than did those who used only university counseling services and/or private
practices. It will be well to point out also that graduate students scored higher
than

did

undergraduate

Counseling Questionnaire.

students

on the International Student

Attitudinal

This could be attributable to a longer period of

acquaintance with the university facilities by graduate students. However, those
with higher scores were considered to hold more favorable attitudes toward
university counseling services.
Students between the ages of 32-36 years and 37+ years reported more
positive attitudes than did those students in other age categories. This may be due
to older students having a greater awareness and knowledge about services offered
by the university counseling centers or private practices. Sex of the students had
influenced their attitudes toward university counseling services.

Relative to

males, females indicated more favorable attitudes toward university counseling
services. This may be attributable to women's greater comfort in sharing concerns,
especially emotional problems; females disclose significantly more about themselves than do males. This interpretation is supported by Subich (1983) and Tryon
(1980).

The study revealed that more positive attitudes toward university

counseling · services emerged by students who have been in the United States
between ,.,__ 5 years and 6- 7 years than did those students in other categories. This
may suggest that students who remained longer in the United States become more
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aware and accustomed to the services provided by the university counseling center.
Immigration status of students had no effect on total attitude scores.

Although

students with immigrant status differ from students on visa status regarding
several legal concerns (such as work permit, being a full-time student, and
requirements to extend the visa), these differences had no influence on their
attitudes toward university counseling services.
In addition, the !.-values for homogeneity of variance revealed that
variances for students from four sampled continents, number of years in the United
States,

academic

classification,

age,

sex,

and

immigration

status

were

homogeneous and the differences were not statistically significant. The f-values
for homogeneity of variances showed that variances for students with previous
counseling experiences and those with no experiences were not homogeneous and
the differences among these two groups were statistically significant.

The

!.-values for homogeneity of variances showed that variances for students who used
various types of counseling services were homogeneous and there were no statistically significant differences among them.

Chapter .5
SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS

Summary

The purpose of this study was to examaine the attitudes of international
students toward university counseling services. Several independent variables were
tested as not being predictive of help-seeking attitudes. They were: continent of
origin, number of years in the United States, academic classification, age, sex,
immigration status, and previous experience with professional counseling. Seven
null hypotheses were formulated and tested:
Ho : The_re is no significant difference between students from four
1
sampled continents (Africa, Asia, Europe, and South America) and their attitudes
toward university counseling services.
Hoi= There is no significant difference between students' number of
years in the United States and their attitudes toward university counseling
services.
Hoi There is no significant difference between students' academic
classification and their attitudes toward university counseling services.
Ho 4: There is no significant difference between students' age and their
attitudes toward university counseling services.
Ho 5: There is no significant difference between students' sex and their
attitudes toward university counseling services.
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Ho : There is no significant difference between students' immigration
6
status and their attitudes toward university counseling services.
Hoi There is no significant difference between students' previous
experiences with professional counseling and their attitudes toward university
counseling services.
The population of this study consisted of 4,617 international students
enrolled during the 1984 summer session at Texas Southern University and the
University of Houston, !coated in Houston, Texas. A sample size of 922 students
was selected from the total population of international students, representing 62
countries.

The return · sample included 292 males and 173 females, and 295

undergraduates and 170 graduates, or a total of 465 international students.
The survey instrument was designed by the researcher to collect the data
and test the hypotheses. The International Student Attitudinal Counseling Questionnaire (ISACQ) was divided into two sections, demographic information and
attitudinal counseling questions. An introductory letter, the questionnaire, and a
stamped self-addressed envelope were sent to each student. A follow-up questionnaire was sent to those students who failed to respond within three weeks.
All hypotheses were tested using the one-way analysis of variance. To
determine whether the samples met the criterion of equality or homogeneity of
variance, the researcher used an f-test for homogeneity of variance.

The null

hypotheses were tested at a probability level of .05. The homogeneity of variances
were tested at the probability level of .1 rather than .05.
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Findings

A summary of the results of the statistical analyses is presented as
follows:
1.

There was no significant difference between students from four

sampled continents and their attitudes toward university counseling services.
2.

There was a significant difference between students' number of

years in the United States and their attitudes toward university counseling
services.
3.

There was a significant difference between students' academic

classification and their attitudes toward university counseling services.
4.

There was a significant difference between students' age and their

attitudes toward university counseling services.

5.

There was a significant difference between students' sex and their

attitudes toward university counseling services.
6.

There was no significant difference between students' immigration

status and their attitudes toward university counseling services.
7.

There was a significant difference between students' previous exper-

iences with professional counseling and their attitudes toward university counseling
services.
Additionally, the !-values for homogeneity of variances revealed no
statistically significant differences among the variances of continents, number of
years in the United States, academic classification, age, sex, immigration status,
and types of counseling services used by students. The !-values for homogeneity of
variances showed a significant difference among students who had previous
counseling experiences and those with no such experience.
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Conclusions

According to the findings of this study, the researcher generated the
following conclusions:
1.

The continent of origin did not affect the respondents' attitudes

toward university counseling services.
2.

The number of years in the United States significantly affected

respondents' attitudes toward university counseling services.
3.

Academic classification significantly affected the respondents' atti-

tudes toward university counseling services.
4.

Age significantly affected the respondents' attitudes toward uni-

versity counseling services.
5.

The sex significantly affected the respondents' attitudes toward

university counseling services.
6. · Immigration status did not affect the respondents' attitudes toward
university counseling services.
7.

Previous

experience with professional counseling significantly

affected the respondents' attitudes toward university counseling services.
Additionally, the .!_-values for homogeneity of variances revealed that
variances for continent of ·origin, number of years in the United States, academic
classification, age, sex, immigration status, and types of counseling services used
by students were homogeneous, and there were no statistically significant
differences among them.

The .!_-values for homogeneity of variances revealed a

significant difference for students who had previous counseling experiences and
those with no such experience.
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Discussion and Implications of the Study

A review of the literature indicated that there is a lack of research
addressing international students' attitudes toward university counseling services.
Therefore, more research in this area would be desirable. The results of this study
seem to be in contrast to Dadfar and Friedlander's (1982) study of attitudes of
international students toward seeking psychological difficulties. Attitudes among
the present sample were not affected as related to continent of origin but were
significantly related to the number of years in the United States, academic
classification, age, and sex.

Students' previous experiences with professional

counseling were the most important determinants of overall attitudes in both
studies.
The present findings are parallel to those found by Form (1955), who
found that attitudes toward counseling change when direct experience with
counseling services is obtained. Carney et al. (1979) stated that students ·who used
counseling services had more positive attitudes than do those with no such
experience. Fischer and Turner (1970) reported that people who sought help for
psychological problems had more favorable attitudes than did those with no such
professional contact.
The present results are also consistent with previous findings of Sue and
Kirk (1975), who found sex differences between Asian and non-Asian subjects, with
Christensen et al. (1976), who found sex differences for types of problems to be
presented at the university counseling center, with King et al. (1973), Schneider et
al. (1980), and Shueman and Medvene (1981). The present results differ with KaWai Yuen and Tinsley (1981), who reported no sex differences on expectations of
students toward counseling, Hudesman et al. (1976), who found sex and academic
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areas not to be significant among urban community college students, and Webster
and Fretz (1978).

The results are also consistent with Tan's (1967) study of

counseling expectancies concerning the number of years in the United States
predicting help-seeking attitudes.

In contrast to Said's (1982) study of the

distribution of problems encountered by different groups of international students,
attitudes among the present sample were related to sex and number of years
students spent in the United States.
Based on the results of this study and review of literature, the
researcher made the following recommendations for future study and practice at
university counseling centers:
1.

Because most international students are unaware of available

services at the counseling center, a variety of methods of advertising services
concerning the university counseling center programs can be helpful to inform and
attract different groups of international students to the counseling center.
2.

Because relatives, friends, instructors, and academic advisors are

potential sources of help likely to be consulted by international students, the
university counseling center should give careful attention to the assistance they
can provide as a consultant to these people.
3.

Because international students who had used the counseling facili-

ties differed from those who chose to solve their problems themselves, thought
should be given to the desirability of developing educational outreach programs to
increase the skills of the nonusers and to deal more effectively with their
difficulties.
4.

The question of whether international students who chose to solve

their own problems are more independent than are those who had used the
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counseling center should be addressed and investigated by the university counseling
center.

Recommendations

The lack of empirical study in this area has been pointed out earlier.
Therefore, more research in this area should be conducted. Based on the findings
of this study, the researcher makes the following recommendations for future
inquiry.
1.

Future studies should be conducted in rural public institutions with

fairly large enrollments of international students.
2.

Future studies should be conducted concerning procedures for in-

creasing international students' awareness of university counseling services.
3.

There need to be continuing studies regarding international student

concerns and the most effective ways for university counseling centers to deal with
them.
4.

Future studies should include variables such as marital status, major

field, grade point average, and socioeconomic status of the family.
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Dr. Jack Burke, Director
International Students Services
University of Houston
University Park
Houston, Texas 77004
Dear Dr. Burke:

I am Behnaz aashemi, a doctoral candidate in Counselor
Education at Texas Southern University.
This letter is being sent to request permission to use
international graduate and undergraduate students enrolled
at the University of Houston, during the Spring Semester o:
1983--84 academic school year, as partici?ar.ts for my dissertation study.

I am conductinc a study on the "Attitudes o: !~ternationa:
Students Toward Uni,;.ersitv Counseling Services," in the
Department of Guidance and Counselor Education at Texas Souther~
Or.iversity with Or. Jose?h L. Jefferson as my advisor .
There aooears to be a lack of literature addressinc the
attitudes of.international students toward universitv counselinc
services. Thus, the objective of this investigation.will be
·
to obtain efflt)irical data that will be useful and ~ene:ic:al
to the .u niversity ofticials in better serving t:le needs o:
international students.
The confidentiality of the subjects will be held accordi~;
to research policies of the university and the American Associatio~
for Counseling and Development. The instrument used to collect
data will not ask for names of the participants.
Your aooroval to use international students for my research
study will
greatly appreciated. Thank you for your consideration to this request.
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~~~~~
Behnaz Rashemi
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TEXAS SOUTHERN UNIVERSITY
HOUSTON, T'E<AS 770°'

camw.~cena

April

3),

1984

Or. Joseph Jetter.son, Ii!&d
Cotm•J u,g and <llidance
TeDS Soutbem crn1ve:rsitr
3100 Cl.ecurne Avenue
Soustcn, TeDS 7'7004
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o.z, Or. Jeffar.son:
Your requesc !or a.ssistanca 1%1 tbs resea.rd:1 ~roject i;vtudl bas been undertaken
by ~~ · ~ fiasbemi., a. dcctonJ. candidate in the Scbcol of Edue1:tion is
granted. It is ~ u n ~ tila.t ~- fia.sberni study is em:itled ''.\ttit:".l.des
ot Interm.tiomLl. Studeats Toward CotmsaJ icg Services.·• While 3be is ;,emitted
t o u t ~ our !a.c:t.l.ities and il:ttem.ew our ccumelor.s, etc. tbrougbcut ner i:1-

vesi:j,p.ticns, she will al.so c.eed a. list ot iJ:tt~tional S"tU.dents. Sucil a !.i.si:
aay be !otmd 1%1 the office ol! ~. ~zmm 9rowl1, !menmticnal Studeni:s ~ r .
Elis ottic:e i.s located 1%1 E.O. Ball a i i l ~ and is under the direct superrj.sion
ot ~. W1lliam Byrd, 01rec:tor ot 4dm1 ssi O"S.

In addition Yr. Jotm ~berry, ~:-a.r a.as a. list of iJltei-..ai:ionaJ. srudeni:s.
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University of Houston
University Park
1-toustcn. Texas TT0O4
0fflee of lntematton• Student SeMcn
71'J/749-3824

4 June 1984
Ms. Behnaz Hashemi
Department of Counselor Education
Texas Southern University
Houston, Texas

Dear Ms. Hashemi:
This is to approve your request for a list of names and addresses of
international students who are non-citizens of the United States
attending the University of Houston-University Park as of the Spring
Semester 1984. Your dissertation proposal looks impress i ve . In reading
it, · I am sure that you wi 11 be · an expert on the perceptions of i nternationa 1 students about university counseling centers by the time you
complete your research.

In return for our cooperation in the study, we are, naturally, expecting
a copy of your completed study to· add to our body of infonnation about
international students here at the UH-University Park campus.
We wish you luck!
Sincerely, ;

4'

n : 11
~tJ. ,1. ,.;;---~
I

'/ Jack D. Burke
· [lirector

JOB/mf
cc: Or . Al Khan, Acting Director
Counseling and Testing

---
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T!XAS SOUTHERN UNIVERSITY
HOUSTON. T'IXA.S 1700•

o-•....,o~

~u•--·· ..... o c:au ... a., . . .

CDUIIAflGN

Oear International Student:
I am an inte.rnational student currently enrolled at
Texas Southe=n Oniversity. As a part 9£ the requi:ements
for completing the Ooctoral Degree L.,-.~ducation, I am
conducting a st'~dy on t..~e "~ttitudes of L~ternationai
Students Toward Counseling Services". As students from
other countries, we often encounter problems with :he
language. with adjusting to a new e-.ilture. and especially
with ac!Apting·to a new educational system. Given these
and other proolems that you may have encountered,. I believe
trl'f study can aid counselors,. ·e ducators, and administrators
in better serving the inte.rnational student popul·ations of
thei: universities.
You have been randomly selected from the population
of inte=national students to ?ar".J..cipate L~ t!ti.s study.
Your participation is voluntary and anonymous. Please
do not write your name on any of the forms for the ?ur'?OSe
of anonymity.
!'or your convenience.. a sel!- addressed,. · stam;>ed
envelope has been enclosed for returning the quesc.onna.u-e.
O~on completion of t.:us study, a copy of trl'f disser---acon
wil.l be available at Texas Southe.::i Oniversi ty • s :..ibrarJ .
!'ina.l.ly, -I would like to thank you for your time and
~!or:. I.! you have any questions conceJ::ling t!le questionnai:e or research, please contact Or. Joseph L. Jef:erson.
Oepart::nent of Guidance and Counselj.ng, Texas Southern
Oniversity.
Re~ul~

ae.tmaz

SB:pap

g;hemi
can idate
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International Student Attitudinal Co\Dlseling Questionnaire
(Please do not write your name.)
Section I

Directions: Please complete the following questions /11 through 118 with the
correct responses.

1.

What is your nationality?

2.

How long have you been in the United States?
_
_
_
_
_

3.

What is your present classification?
_
_
_

4.

undergraduate
graduate
other (please specify:

)

What is your age?
_
_
_
_
_

5.

0-1 years
2-3 years
4-5 years
6-7 years
8+ years

17-21 years
22-26 years
27-31 years
32-36 years
37+ years

What is your sex?
male
female

6.

What is your present status?
visa
-_ student
immigrant
_ _ other (please specify:

)
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7.

Have you ever obtained professional counseling for a personal or emotional
problem?
_

8.

yes
no

If yes, where were the services provided?

_
-

Section

private practice
university services
both

n

Directions: Please read each statement carefully and circle the answer which best
expresses your feelings or attitudes concerning the counseling center at your
university. Please respond to all items using the following scale:
SA
A
U
D
SD

strongly agree
agree
undecided
disagree
strongly disagree

9.

The university counseling center can assist
students with problems.

SA A

u

D

SD

10. Discussing my personal or emotional problems
with a close friend is more helpful than with a
counselor.

SA A

u

D

SD

11. Certain problems should be discussed with immediate family members only.

SA A

u

D

SD

12. The counseling center should be the last resort
for seeking help.

SA A

u

D

SD

13. One should not be ashamed to seek counseling
beca4se of what others might think.

SA A

u

D

SD
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14. Students with problem(s) should take advantage
of the services offered at the counseling center.

SA A

U

D

SD

15. One should solve one's own problem(s) rather
than going to a stranger.

SA A

U

D

SD

16. One should not be embarrassed to discuss
academic concerns with an advisor.

SA A

U

D

SD

17. It is easy to discuss personal problem (s) with an
instructor.

SA A

U

D

SD

18. Taking a test at the counseling center is all right
if it helps solve students' problem(s).

SA A

U

D

SD

19. A primary source of assistance for problem(s) is
the campus ministries.

SA A

U

D

SD

20. Counselors at the counseling center are not able
to understand the unique needs of international
students.

SA A

U

D

SD

21. Discussing concerns with others brings relief.

SA A

U

D

SD

22. The counseling center is an esset:1tial part of the
university.

SA A

U

D

SD

23. Vocational concern(s) should be discussed with a
professional counselor.

SA A

U

D

SD

24. Problem(s) related to finance should be discussed
with a professional counselor.

SA A

U

D

SD

25. Talking about personal affairs with a counselor
creates uneasiness.

SA A

U

D

SD

26. Emotional difficulties should be covered up.

SA A

U

D

SD

27. People who receive professional counseling are
usually viewed as being emotionally unstable.

SA A

U

D

SD

28. The advice of a counselor should be sought for
social adjustment concern(s) when one is confused.

SA A

U

D

SD
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29. Discussing educational concern(s) with a counselor generates confidence.

SA A

U

D

SD

30. As a result of seeking professional counseling,
one may be less liked among friends.

SA A

U

D

SD
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